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ABSTRACT
With the rise of an existential-epistemological philosophy of
modern education, the writings of the poet-author Hermann Hesse have
gained in significance as a philosophical concept.

Although Hesse

never claimed to be either an existentialist or educator, the theme of
his "inward journey to self" recurs in most of his ^-orks and generates
a philosophy which parallels many of the epistemological concepts of
the existentialists.

The essence of Hesse’s inward journey, i.e., the

discovery and the articulation of the manifold aspects of the self and
its relation with all other existence in the universe, found structural
articulation in Jung's process of individuation.

The novel Steppenwolf

(1927) is Hesse’s poetical record of his own individuation process under
gone as a patient at Jung's clinic in 1915-1921.

Since an existentialist

does not generally differentiate between experience, philosophy and
knowledge, but sees ttiem as integrated parts of a total process of selfrealization, Steppenwolf may also be viewed as a statement of Hesse's
existential-epistemological philosophy of education.
In Stoppenwo]f, Hesse engages the reader in a reciprocal psychic
relationship with the novel's central figure Harry Haller.

Potentially,

it ■
’
‘s when the reader realizes that Haller's inward journey to selfrealization or self-equalibrium is

in truth, a mirror for the reader's

own journey that a type of existential awakening to the reality of sel"
may occur.

In a series of incidents which involve choice, decision,

action, experience and self-knowledge on Haller's part, Hesse moves
viii

the novel's action through .Jung's three areas of osychic consciousness:
(1) conscious, (2) personal unconscious, (3) collective unconscious.
In each decision which results in self-knowledge Haller encounters
another character, each being an archetypical manifestation of a part
of his total self.

As the novel ends, Haller actualizes his inner-

relationship with all the other characters and with all existence; he
understands that he, the others and the universe are all parts of a
tot

process of becoming and that man is the universe in microcosm.

The process of becoming, however, will never be completed; both Hesse
and Jung realize that self can never be achieved; the process is its
own end in perpetuity.
Knowledge for the existentialist is generally acquired simul
taneously with experience.

Knowledge as an abstraction imposed by an

external order, such as a school system, has no real meaning in the
self-realization process; hence, Hesse sees school systems as the anti
thesis of existential education.

For Hisse, any system ’which denies

the individual opportunity to awaken to the nature of the self, to
question all predetermined values, experience the responsibility of
absolute freedom, make decisions in relationship to the discovered self
and stand in consequence of those decisions, bastardizes the meaning of
existential freedom.

As it is the practice of mos

educational systems

to provide only a limited selection of courses instead of establishing
an environment in which the Individ tal can question who and what he is
and v" at needs are relative to the discovered self , the initial existen
tial awakening may be postponed indefinitely.

Ye'' existentialism seem

ingly grows in spite of the system's providing ready-made values and a

collective morality based on an "average" or "normal" behavior in place
of an opportunity to discover the universal nature of the self.

In an

organization such as the American educational system existentialism’s
influence spreads, not because of specially instituted curriculums,
teaching methods or materials, but because of isolated instances in
which an individual educator provides a milieu within which crucial
existential questions of self can be asked.

It is in such existential

enclaves that Hesse's philosophy of education finds its application.
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Part I.

A Background o f Existentialism

Existentialism, as an internationally influential philosophies
movement, can be seen as first arising in 1834, in Denmark, with the
publication of Soren Kierkegaard's (1813-1855) Either-Or.

Hovick says

of existentialism's initial appearance, subsequent expansion and even
tual impact on American educational institutie r.s:
Existentialism as a separate and distinguishable mode of
thought appeared about one century ago. . . . Soren Kierkegaard:
a Danish theologian with extraordinary literary ability, was the
first existentialist. He provided the new mode of thought with
a title and stated the early directives . . . (in) his first
important work, Either-Or, which appeared in .1843. . . . Instead
of a transient existence, existentialism has grown in popular it; .
It reached the shores of the North American continent about 19461947, and has bean busily making converts ever since. Its e c c m
on the American climate of thought, on the society including m e
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educational institutions, may not be measurable but neither can
they be ignored.
During its one-hundred years of growth, existentialism has
included among its adherents persons with diversified social and eco
nomic backgrounds, as well as divergent political and religious beliefs.
Marler categorizes some of the more well-known existentialists according
to their convictions on religion or according to their professions:
atheistic existentialists
Martin Heidegger, Friedrich
Nietzsche and Jean Paul Satre . . . theistic existentialists
Martin Buber, Nikolai Berdyaev, Karl Jaspers, Soren Kierkegaard,
Gabriel Marcel, Reinhold Niebuhr and Paul Tillich . . . psychotherapists . . . Ludwig Binswanger, Igor Caruso, Viktor Frankel,
Rollo May and Carl Rogers . . . literary existentialists
Albert Camus, Fyodor Dostoevsky. Andre Gide, Franz Kafka, Andre
Malraux and Rainer Maria Rilke.*
A question of existentialistic criteria emerges, i.e., what are
the essential tenets which give existentialism its nature?

Howick com

ments on the essence of existentialism and its inherent openness to a
subjectively individualized interpretation in all fields, including
education:
Existentialism is not the title of one particular school of
philosophy. Rather, it is the name of a newer mode of thought
which encompasses so many variations and opposing views that any
single name becomes almost misleading. The meaning of its title
is so illusive that while some regard it as synonymous with the
bizarre, the evil, and the vile, others see it as a vitalizing
force for the Christian religion. . . . The tenets of existential
ism are thus closely related to all persons, the tutored and the
untutored alike.
Existentialism has not provided a ready-made system of easy
answers, and since its base is comprised of individualism, per
sonal freedom and choice, and of the confused and unpredictable
aspects of human existence, existentialism will never be such a

"william H, Howick, Philosophies of Western Education (Danville:
The Interstate Printers & Publishers, Inc., 1971), pp. 97-103.
"^Charles D. Marler, Philosophy and Schooling (Boston:
Bacon Inc., 1975), pp. 382, 383.

Allvn and
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source. At this stage in history it must be accepted as a
definite movement which permeates the field of philosophy,
human thought, and educational practice.^
As existentialism extended its influence internationally, its
spirit took on myriad nuances of character from those writers who con
tributed their perspectives to the overall movement.

In the following

overview of the thoughts of the more well-known existentialist con
tributors, both the diversity of personalities and the similarity of
philosophical tenets can be seen.
What is perhaps the conditio sine qua non for all existential
philosophy comes via the Bible from the ancient Greeks; according to
Plato's Protagoras, the words "Know thyself" were inscribed on the
temple at Delphi as one of the world's fundamental pieces of knowledge.
One Biblical form of "Know thyself" is found in LL Corinthians 13 when
St. Paul exhorts the faithful to "Examine yourselves . . . prove your
own selves."

Whether it be taken as Platonic or Biblical wisdom, or

both, "Know thyself" is at the heart of the existentialistic concept
of existence.
Soren Kierkegaard bases his theistic beliefs on an existential
concept of existence:
I always reason from existence, not toward existence, whether
I move in the sphere of palpable sensible fact or in the realm of
thought. I do not for example prove that a stone exists, but that
some existing thing is a stone. The procedure in a court of jus
tice does not prove that a criminal exists, but that the accused,
whose existence is given, is a criminal. Whether we call existence
an accessoryum or the eternal prius, it is never subject to demon
stration^*

^Kowick, Philosophies o c
. Western Education, p. 97.
^Soren Kierkegaard (Johannes Climacus), Philosophical Fragments.
Translated by David Swenson.
(Princeton: Princeton University Press,
1962), p. 50.
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Hy development, or any man's, proceeds like this: Maybe he
too starts out with some reasons, bu they represent the lover
plane. Then he makes a choice; under the weight of responsibil
ity before God a conviction will be born in him by God's help.
Now he has attained the positive. Henceforth he cannot defend
his conviction or prove it by reasons; that would be a contra
diction of terms, since reasons belong to the lower plane. No,
the matter becomes further personal, or it becomes a question of
personality, i.e. one can only defend one's conviction ethically,
personally, that is through the sacrifices one is willing to make
for it and by the dauntlessness with which one maintains it.
There is only one proof of the truth of Christianity: the
inner proof, argumentum spiritus sancti.5
Kierkegaard, the Danish theologian, viewed the subjective treat
ment of the individual as being characteristically exi tential.

Although

Kierkegaard saw the existentialist's awakening coming through God, he
places man's responsibility for his choices and actions with the individ
ual self.

As existentialism spread into Germany, another existentialist,

Friedrich Wilhelm Nietzsche (1844-1900) maintained Kierkegaard's idea of
a subjectively based philosophy of existence, but rendered it according
to his own atheistic leanings:
Have you not heard of that madman who lit a lantern in the
bright morning hours, ran to the marketplace, and cried inces
santly, "I seek God! I seek God!" As many of those who do not
believe in God were standing around just then, he provoked much
laughter. Why, did he get lost? said one. Did he lose his way
like a child? said another. Or is he hiding? Is he afraid of
us? Has he gone on a voyage? or emigrated? Thus they yelled
and laughed. The madman jumped into their midst and pierced
them with his glances.
"Whither is God" he cried. "I shall tell you. We_ have
killed him— you and I. All of us are his murderers. . . ,
God is dead. God remains dead. Anc! we have killed him. How
shall we, the murderers of all murderers, comfort ourselves? . . . .
Who will wipe this blood off us?. . . . Is not the greatness of
this deed too great for us? Must not we ourselves become gods
simply to seem worthy of it?
Here the madman fell silent and looked again at his listen
ers; and they too were silent and stared at him in astonishment.

^Soren Kierkegaard, Tve Diary. Translated by Gerda Andersen.
Edited by Peter Rohde.
(New York: The Philosophical Library, I960,,,
p. 164.
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At last he threw his lantern on the ground, and it broke and went
out. "I come too early," he said then; "my time has not come yet.
This tremendous event is still on its way, still wandering— it has
not yet reached the ears of man. . . . This deed is still more dis
tant from them than the most distant stars— and yet they have done
it themselves. . . .°
Nietzsche's "God is dead!" reflects existentialism's reliance
upon the self as a basis for all decisions.

The individual cannot place

responsibility on external systems such as church or government, but
must look inward to the self as the ultimate source of all values and
actions.

As existentialism moved from Germany into France, the essence

of Nietzsche's words "God is dead!" found its new form in the position
of the atheistic French philosopher-playwright Jean Paul Sartre (1905):
The existentialist . . . finds it extremely embarrassing that
God does not exist, for there disappears with Him all possibility
of finding values in an intelligible heaven. There can no longer
be any good a priori, since there is no infinite and perfect con
sciousness to think it. Ic is nowhere written that "the good"
exists, that one must be honest or must not lie, since we are now
upon the plane where there are only men. Dostoevsky once wrote
"If God did not exist, everything would be permitted"; and that
for existentialism is the starting point. Everything is indeed
permitted if God does not exist, and man is in consequence for
lorn, for he cannot find anything to depend upon either within
or outside himself. He discovers forthwith, that he is without
excuse.?
By existentialism we mean a doctrine which makes human life
possible and, in addition, declares that every truth and every
action implies a human setting and a human subjectivity. . . .
The doctrine that "existence precedes essence, or, if you prefer,
that subjectivity must be the starting point."8

°Friedrich Nietzsche, "The Madman," in Walter Kaufmann,
Existentialism from Dostoevsky to Sartre (New York: Meridian Books,
19A7), pp. 105, 106.
^Jean-Paul Sartre, Existentialism (New York:
Library, 1947), pp. 294, 295.
8Ibid., pp. 288, 289.

Philosophical
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In his aphorism 'existence precedes essence," Sartre suggests
existence to be the starting point for philosophy, that is, it con
stitutes existentialism's "first principle."

In the instance when an

individual realizes his act of existence he is said to become "existen
tially aware."

From the moment of awakening to the existence of the

self, the existentialist intensifies his examination of the nature of
the self; what he discovers about that nature may be called "knowledge."
However, "knowledge" for the existentialist is not a collection of exter
nal facts, but rather becomes manifested in the individual's choices and
actions.

Based on a knowledge of the self, the existentialist chooses

his actions, and thus affirms the self.

Who and what the existentialist

is, is articulated through his choices and his actions; education is the
process of this decision thus enabling experience to become selfknowledge.

Howick, in writing of existentialism's effects on education

in America, suggests that the existentialist does not differentiate
between philosophy, knowledge anu education, but sees them all flowing
as an inextricable trinity within the same experiential process.
The question has often been asked, "Is an existentialist
philosophy of education possible?" Negative answers may be
the result of a limited view of the nature of philosophy.
Although philosophical concepts are grouped for academic pur
poses into schools, theories, and movements, they rarely oper
ate directly on the institutions of society and never in straight
lines. Philosophy should not be thought of as refering to a
shelf of frozen packages of logic from which one may choose.
Rather, the various philosophies may be compared to the many
tributaries which contribute to the gentle flow of a mighty
river.
There does not seem to be an existentialist philosophy of
education which can be deduced and separated from its parent.
Such an organized presentation would be out of harmony with the
movement. But when philosophy is viewed as a flow of ideas
which gradually alters the educational climate, then there must
be some underlying directives which can be identified. These
concepts are as follows:

7

a. Human persom
;y, subjective and individual, is the
only proper foundatio
:or education.
b. The emphasis _ ould be on real existence, including
freedom, choice, consequent essence, and the human situation.
c. The goals of education must be expressed in terms of
awareness, acceptance, personal responsibility, eventual com
mitment and affirmation.^
The criteria wh:' eh give form to an existentialist-epistemological
philosophy of education also create the essence which has permeated the
existential movement starting with Kierkegaard.

The existential, movement

reached the United States of America in 1946-1947, and has had an influ
ence on this country's educational system as well as on society in gen
eral.

As regards the American educational system, the past two decades

have been witness to gradual changes which on the whole embrace the
existential tenets of individual freedom and choice in matters such as
curriculum, teaching methods, and educational goals.

Although the

existential movement in educational institutions is not measurable in
the sense that members of a political party can be identified and num
bered, its influence can be seen in innumerable isolated instances in
which a teacher provides an experiencing milieu thus placing the respon
sibility of educating upon the individual himself who ni”st decide what
he needs or wants to learn and how he is going to learn it.

In society,

existentialism is the basis for an impetus which has influenced many
institutions to consider the individual as an individual instead of "the
normal," or "the average" man.

The existentialist realizes that there

is no such person as the "normal" or "average" individual, therefore, he
concerns himself with man's irrational and unconscious behavior.

His

concern for the irrational has forced a reevaluation of madness and has
9
Howick, Philosophies of Western Education, p. 111.

8

instituted a new concept of self in fields such as psychiatry and psy
chology.

His concern for the self has also produced a trend in litera

ture and art which stresses the individual's psychic process.

Existen

tialism's influence is not measurable in numbers, yet its presence can
be observed in the overall return to the individual as the ultimate
source of human progress.

Part II.

Hermann Hesse as an Existentialist and an
Educational Philosopher

With the rise of an existentialistic-epistemological philosophy
of modern education, the writings of the novelist anci poet Hermann Hesse
(1877-1962) have gained in significance as a philosophical concept.

Just

as some degree of association with criteria has brought together under
one general label of "existential," such thinkers as Kierkegaard,
Nietzsche and Sartre, so, too, does this association suggest that.
Hermann Hesse's writings are those of an existentialist concerned with
education.

Although Hesse never professed to bein' either an existen

tialist or an educator, his thoughts on philosophy, knowledge and edu
cation, manifest a significant parallel of concepts.
In discussing existentialistic awakening and self-awareness,
Hesse outlines a philosophy which interprets the sel*. as a manifesta
tion of all other existence in the universe:
. . . this "awakening," so it seemed, had to do not with truth
or knowledge, but with reality end the existence and experience
of reality.
In awakening, we did not penetrate more deeply into
the heart of things, into truth; wt only grasped, enacted, or
suffered the relation of our own self to the momentary situation.
We arrived not at laws but at decisions, we attained not the cen
ter of the world, but to the center of our own person. . . . Our
actions are not determined by abstract insights or considerations;
every step we take in life has its source in the primal ground of
our being. . . . Meditation and spiritual exercises lead in grad
ual stages to insight. Then the ego proves to be an illusion,
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ego-consciousness is replaced by the all-consciousness, the
redeemed soul returns to the All from its wanderings in isola
tion. . . . The distinction between inside and outside is
habitual to our thinking, but not necessary. Our mind is cap
able of passing beyond the dividing line we have drawn for it.
beyond the pairs of opposites which the world consists of,
other, new insights begin. . . . All higher individuation
turns against the ego and tends to eestroy it. . . . The truth
has a million faces, but there is only one truth. . . . We must
become so alone, so utte~Jy alone, that we withdraw into our
innermost self. It is a way of bitter suffering. But then our
solitude is overcome, we are no longer alone, for we find that
our innermost self is the spirit, that it is God, the indivis
ible, And suddenly we find ourselves in the midst of the world,
yet undisturbed by its multiplicity, for in our innermost soul
we know ourselves to be one with all being.-'-®
As the existentialist does not generally separate philosophy
from knowledge or education, but holds them to be. part of the same
choosing, experiencing, learning process, Hesse's position on episte
mology indicates that true knowledge arises from the individual self
and is human in nature in that it includes one's feelings and intui
tions.

Hesse also implies that the validity of knowledge does not

lie outside of the self which is experiencing through choice and
action, but within that human being who makes the choice, does the
action, and accepts the responsibility for it all.

Of knowledge and

experience, Hesse reflects:
. . . The truth is lived, not taught. . . . Only thinking that
we act on has any value . . .knowledge is action. Knowledge
is experience.
It has no periaanence,the time of its being is
the moment. . . . Meaning and essence are not somewhere behind
things, but in them, in all things . . . words are always so
comfortingly unequivocal; they give rise to the illusion that
there is such a thing as sure knowledge, communicable in
words. . . . Time passes and wisdom endures. It changes forms
and rights but rests at all times on the same foundation: on
the integration of man with the natural order, the cosmic
rhythm. . . . All experience is occult, whereas all unexperi
enced knowledge is scientific. . . . Preoccupation with

■^Hermann Hesse, Reflectiors (New York:
Giroux, Inc., 1974), pp. 53-69.

Farrar, Straus and
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irrational, strange, uncanny forms in nature give us a feeling
that a kinship exists between our innermost being and the will
that created such forms . . . everything that has ever been
formed in nature lies preformed within us, springs form the
soul whose essence is eternity. . , ,H
Having associated tha occult and irrational with true knowledge.
Hesse's thoughts adumbrate Kneller's position concerning the existential
ist's role in education and schools by almost half a century:

. .

they delve deep into the unconscious, irrational elements of human nature
with which education must be concerned.
Hesse, while often criticizing school systems and teachers in gen
eral, sees true education as an integral part of an existentialistic
process of decision making based on a knowledge of the manifested self:
. . . "education," that is for the improvement of the mind, is
not an arduous journey toward m y definite goal, but a gratifying
and fortifying broadening of our consciousness, an enrichment of
our possibilities of life and happiness. Accordingly, true educa
tion, like true physical culture is at once a fulfillment and a
spur; always at the goal and never stopping to rest, it is a
journey in the infinite, a participation in the movement of the
universe, a living in timelessness.
Its purpose is not to enhance
particular abilities; rather, it helps us to give meaning to our
lives, to interpret the past, to be fearless and open toward the
future. . . . I have never set much store by formal education,
that is., I have always had serious doubts whether a man can be
in any vaj changed or improved by it. Instead, I have had a cer
tain confidence in the gently persuasive power of the beautiful,
of art and literature, which, for my own part, did far more than
any public or private schooling te mold me and make me curious
about the world. . . . The question of schools is the only modern
cultural question that I take seriously and sometimes pet worked
up about. In me school destroyed a great deal, and I know few men
of any stature who cannot say the same. All I learned there was
Latin and lying. . . .13

11Ibid., po. 70-97.
•^George F. Kneller, Existentialism and Education (New York:
John Wiley & Sons, Inc., 1958), pp. d, 5.

l^Hesse, Reflections, pp. 98-158.
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The essence of Hesse's reflections on philosophy, knowledge and
education has its roots in an existentialist's belief that it is the
individual who is responsible to himself for the decisions he makes,
especially choices and actions based on a knowledge of self and its
relationship to all other existence.

The general tenets of the existen

tial thinkers such as Kierkegaard, Nietzsche and Sartre which call for
men to accept the fact of his existence and the responsibility of his
choices are echoed in Hesse's lines;
. . . only thinking that we act on has any value. . . . Knowl
edge is action. . . . Knowledge is experience. .. . There is
no reality except for the reality we have within us. . . . Our
actions are not determined by abstract insights or considera
tion; every step we take in life has its source in the primal
ground of our being. . . . We must become . . . so utterly alone
that we withdraw into our innermost self . . . then our solitude
is overcome . . . we know ourselves to be one with all being. 4
Hesse's concern with the individual, the subjective, the self,
knowledge, and choices emanating from the self closely coincide with
the fundamental values of the existentialist.
education . . .

Hesse's phrase, ", . .

is at once a fulfillment and a spur; always at

and never stopping to rest . . .

the goal

suggests that he believes that

edu

cation is a process, something ongoing, but never complete at a partic
ular time; this "perpetuation" concept is evident too in the writings
of Carl Jung and will be discussed in Part III which follows.

Part III. The Relationship of Carl G. Jung's Process
oi Individuation to Hesse's Philosophy of Education
Carl G. Jung (1875-1961) in describing his own process of indi
viduation believes that it is an ongoing striving for fulfillment:

1AIbid., pp. 53-153.
15Ibid.
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. . . This process is, in effect, the spontaneous realization of
the whole man . . . since everything living strives for whole
ness . . . our conscious life is continually being corrected and
compensated by the universal human being within us . . . ,
. .
the more we become conscious of ourselves through self-knowledge,
and act accordingly, the more the layer of the personal uncon
scious that is superimposed on the collective unconscious will be
diminished. In this way there arises a consciousness which . . .
participates freely in the wider world of objective interests
. . . the unconscious produces contents which are valid not only
for the person concerned, but for others as well, in fact, for a
great many people and possibly for all.
Hesse likens education to ar existential process of awakening
similar to Jung's "spontaneous realization of the whole man."

Hesse

says
This "awakening" . . . had to do . . . with reality and the
existence and experience of reality. In awakening, we did not
penetrate more deeply into the heart of things, into truth; we
only grasped, enacted, or suffered the relation of our own self
to the momentary situation. We arrived not at laws but at deci
sions, we attained not to the center of the world, but to the
center of our own person.
Jung’s individuation process involves the synthesizing of the
external with the internal, the forming of a balance in which the total
individual realizes his relationship with all other existence.

This is

what some, existentialistic philosopher-educators feel the the educa
tional process entails.
. . . experience should be the perception and integration of the
totality of awareness of an object of learning at a given moment
and in a given circumstance.

l^Car1 G. Jung, The Structure and Dynamics of
Psyche, Col
lected Works, Vol. VIII, tr. by R. F.’_ C. Hull, Boliiugen Series XX
(New York: Pantheon Books, 1964), p. 292.
■^Carl G. Jung, Two Essays on Analytical Psychology, Collected
Works, Vol. VII, tr. by R. F. C. Hull, Bollingen Series XX (Hew York:
Pantheon Looks, 1964), pp. 175, 176.
■^Hesse, Reflections, p. 69.
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Experience is concerned with the process of change as it affects
the behavior of the learner within the totality of self. The
need for change, in any setting, presupposes a confrontation
between the self and a problem.
This is a working premise for
experience; experience endeavors to make it possible for the
learner to achieve self understanding. To do so, the learner
must realize that only "he" can experience the object of learning
and so so existentially. The learner can never separate himself
from the experience of learning. Only in this way does he come
to terms with the material of knowledge. Experience originates
in, is a part of, and has its fulfillment in this confrontation.
It is the process of interaction between the learner and the
learning problem. This implies that a synthesis has been reached
within the learner's cognitive framework, and he has become sensi
tive to the emergent meanings which he encounters within himself.^
With Jung as with the existential philosopher-educator, Hesse's
belief that education is a process of self-realization, finds its philo
sophical essentials articulated in Jung's process of individuation.

The

two processes are conceptually closely related.
The similarities in the thoughts of Hesse and Jung stem, in part,
from Hesse's residence as a patient at Jung's clinic, as well as the
interest of both men in Oriental philosophy.

When Hesse's novel Steppen-

wolf appeared in 1927, it was seen as a poetic record of the author's own
individuation process undergone at Jung's clinic.

Part IV.

A.

Purpose of the Study

Hesse's writings contain an educational philosophy premised in an
existentialistic awareness of the self and manifested in the concept of
Jung's process of individuation.

It is the purpose of this study to

analyze the educational philosophy inherent in Hesse's novel Steppenwolf
and as reflected within the framework of Jung's process of individuation.

■^Russell a , Peterson, Existentialism and the Creative Teacher
(Dubuque: Kendall/Hunt Publishing Company, 1970), p. 33.
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Part IV.

B.

Justification of the Study

Joseph Mileck in Hermann Hesse and His Critics,^

lists two

novels and eight studies which concern themselves specifically with
Hesse's Bildungsideal (educational ideal):
NOVELS

1.

Heinrica Geffert, Das Bildungsideal im Werk Hermann
Hesses, 1927.

2.

Clarence. Boersma, The Educational Ideal in the Major
Works of Hermann Hesse, 1948.

STUDIES 1.

J. Boyer, Le Problems de 1'education dans l 1oeuvre de
Hermann Hesse, 1948.
(unpublished)

2.

P. Hediger-Henrici, Hermann Hesse als Erzieher, 194C.

3.

Edith Braemer, Kastalien als Padagogische Provinz, 1948.

4.

Amalie Bonitz, Per Erziehungsgedanke in Hermann Hesses
Glasperlenspiel, 1948.

5.

G. C. Cast, Herman Hesse als Erizieher, 1951.

6.

Friederich Lieser, Die Frage der Menschenbildung bei
Hermann Hesse, 1955.

7.

Hermann Lorenzen, Kastalien «= eine moderne pSdagogishe
Provinz im Glasperlenspiel Hermann Hesses, 1955.

8.

Gisela Wagner, Kastalien und die Schulen auf dem Lande,
1956.

WTiat has been written concerning Hesse's Bildungsideal (educa
tional ideal) maintains the central idea of self-awareness attained
through the individual's "inner journey," suggesting the arrival at
se3f-knowledge or self-awareness as being the ultimate goal of the
educational process.

Yet, Hesse himself indicates that the attainment

of any such ultimate end is impossible, instead he implies that it is

20joseph Mileck, Hermann Hesse and His Critics ( hapel Hill:
University cf North Carolina Press, 1958).
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the journey toward the goal, the actual process of moving toward some
given point which is an end in itself.
. . . true education, like true physical culture is at once a
fulfillment and a spur; always at the goal and never stopping
to rest, it is a journey in the infinite, a participation in
the movement of the universe, a living in timelessness. ^
That Hesse's novel Steppenwolf and Jung's process of individuation
contain processional similarities i9 fairly well established.
. . . Jung's thought is conspicuous throughout Hesse's novel
Steppenwolf. To be sure, other influences are apparent in the
novel— Oriental philosophy for example, on which both Hesse
and Jung drew. But it is chiefly Jung's analytic method,
roughly as it is practiced in the clinic, that Hesse took over
in Steppenwolf. The protagonist's experiences are a striking
example of what happens to the patient in Jungian therapy; the
chronology of the incidents reflects the order in which the
analogous events are likely to occur in the analytic process;
and the protagonist's goal, essentially, the same as that of
the patient.22
If, as this study suggests, Steppenwolf is the articulation of
Hesse's educational philosophy as reflected in Jung's individuation
process, the question of "processional similarities" becomes a question
of:
ways?

to what extent are the two men saying the same thing in different
This study, then, views Hesse's philosophy of education and its

relationship to Jung's process of individuation as something never
totally completed, yet a totality within itself.

Part IV.

C.

Development of the Study

The development of this study will be evident in the discussion
of the premise that education, as seen in Hesse's Steppenwolf and as
related to Jung's individuation process, is an ongoing process of

2-^Hesse, Reflections, p. 69.
^^Edward Abood, "Jung's Concept of Individuation in Hesse's
Steppenwolf," Southern Humaniti.es Review 3 (1968): 1.
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discovery, and the articulation of the manifold aspects of the self in
its relationship with all other existence in the universe.

Part IV.

D.

Definition of Terms

Since definitions of the words "existentialism," "philosophy,"
"education," and "epistemology" are generally highly subjectiee and
relative to the author's prerogative for their denotative values, in
this study, these four terms will be used as integrated, inseparable
parts of an ongoing process of the discovery and articulation of the
manifold aspects of self.

The remaining terms are Jungian, and, as

it is ostensibly through Jung's terminology that ..esse's philosophy
of education becomes comprehensible, these definitions will retain
the essence of Jung's thoughts.
Existentialism.

An ongoing process which involves an awakening

to the manifold nature of the self, a deep, subjective examination of
the self, and a "living-out" of this self-knowledge in accordance with
the individual's decisions and actions.

Implicit in the actions is an

acceptance of the responsibility for the actions.
Philosophy.

That part of the existentialistic process which is

"lived-out" or articulated in self-becoming; "philosophy" becomes mani
fest in who and what the individual is and believes through his decisions
and actions.
Education.

For the existentialist, "education" is a synthesis in

which an external object becomes an indistinguishable part within the
individual's subjective psychic process as when the person's decisions
and experiences become self-knowledge.

17

Epistemology.
knowledge.

Refers to the study of the origin and nature of

In the existentialistic process of the "living-out," or

articulation of the manifold aspects of the discovered self, "knowledge
is the meaning which is generated simultaneously with experiencing.
Anima and Animus.

Personification of the feminine nature of a

man's unconscious and masculine nature of a woman's.
Archetype.

Primordal images or unconscious ideas such as the

motifs encountered in world myths or fairy tales which are inherent in
the unconscious psyche of all human

(eings.

These archetypes manifest

themselves in the fantasies, dreams, deliria, and delusions of individ
uals living today.
Individuation.

The process by which a person becomes a psycho

logical unity or whole.

It also implies becoming one's own self, there

fore translate individuation as "coming to selfhood," or "selfrealization. "
Mandala.

A symbol or magic circle which represents psychic

totality.
Persona.

Originally, the mask worn by an actor in Greek drama.

Currently, persona refers to an individual's system of adaptation to,
or the manner he assumes in dealing with the world.
Self.

The self is the centre and the whole circumferences

which embraces both consciousness and unconscious; it is the centre
of this totality, just as the ego is the centre of the conscious mind.
It is the completest expression of the individuation process.
Unconscious.

Personal unconscious:

Everything which is known,

but of which the individual is not at the moment thinking.
which was once conscious, but has been forgotten.

Everything

Everything perceived
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by the senses, but not noted by the conscious mind.

Everything which the

individual feels, thinks, remembers, wants and does without paying atten
tion to it.

All future things that are taking shape within the individ

ual and will sometime come to consciousness.

All the more or less irra

tional repressions of painful thoughts and feelings.
Collective unconscious.

Formed by the instincts and archetypes

together; made up of autonomous functional systems which become increas
ingly more collective until they are universalized and extinguished by
the body's materiality.

Part IV.

E.

Overview of the Study

It is the intent of this study to trace the history of Hesse's
philosophy of education from it9 conception in Oriental philosophy
through its articulation both as Hesse's "inner journey" and Jung's
process of individuation.

After specifying the relationship between

Hesse's philosophy of education and Jung's individuation process, a
portion of the study will be given over to discussing Hesse's novel
Steppenwolf as a poetical record of his own individuation process,
using Jung's concepts as a referential framework.

The study's con

clusion will be an examination of the strengths and weaknesses inher
ent in Hesse's philosophy of education and its implications as a
philosophical concept.

The remaining five chapters of this study are

described in the following outline.
Chapter II.

Part I,

Hermann Hesse.

A review of incidents in Hesse's life which
formed the background for many of his writings
and gave rise to his concept of an "inner jour
ney" as the recurring motif in most of his
prose and poetry.
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Part II.

Carl G. Jung*3 Process of Individuation.

A discussion of Jung's individuation process, how
it was conceived in Oriental myth and philosophy
and what the process grew to entail.
Chapter III.

Part I.

The Relationship Between Jung and Hesse.

A history of Jung and Hesse's relationship from
the time Hesse was a patient of Jung's at Jung's
sanitorium and the influence this relationship
had on Hesse's subsequent style of writing.
Part II,

The Roots of Hesse's Philosophy of Edu
cation In Jung's Individuation Process.

A comparison of Jung's process of individuation
to Hesse's philosophy of education.
Chapter IV.

An Analysis of Steppenwolf; the Character and Per
sonality of Harry Haller the Steppenwolf.
The entire novel of Steppenwolf is viewed as a
poetical case study of Harry Haller's individua
tion process. Setting, mood, structure, charac
terization and theme are seen as integral parts
of a single ongoing process of self-actualization,
a process which transpires entirely within the
psyche of Harry Haller.

Chapter V.

The Process of Hesse's Philosophy of Education as
Expressed in Steppenwolf.
Hesse's philosophy of education is manifested in
terms of Jung's process of individuation; both
are viewed as the same concept with different
titles.

Chapter VI.

Hesse's Philosophy of Education.
Hesse's philosophy of education is examined in
terms of strengths, weaknesses and its implica
tions as a philosophical concept.

CHAPTER II

Chapter II is divided into two parts as follows:
Part I.

Hermann Hesse.

Part II. Carl G. Jung:

The Individuation Process.

Part I.

Hermann Hesse

Born in Calw, Germany, on July 2, 1877, son of pietistic parents,
the poet-writer Hermann Hesse's life spanned eight and a half decades
before his death in Montagnola, Switzerland, on August 9, 1962.

Hesse's

literary years can be viewed as beginning with a mild acceptance in his
own country, suffering from nationalistic censorship during two world
wars and spreading to international significance after 1946.

During

World Wavs I and II, Hesse's popularity was subject to the cyclic vicis
situdes of the rise and fall of Germany's ultra-nationalistic, militar
istic governments.

Reviled and censored by the administrations of both

Kaiser Wilhelm II and Adolph Hitler, Hesse's writings were often banned
as being too pacifistic, anti-nationalistic and even traitorous.

Yet,

with each successive war, Hesse's works gradually came, to the attention
of not only a German-speaking but an international-reading population.
. . . Until the First World War, Hesse's reputation was untar
nished. His work pleased both young and old . . . after 1914,
however, the ebb and flow of Hesse's fortunes became quite
erratic . . . he was branded as a traitor. Hardly had official
Germany branded him a traitor when Demian (1919) raised him tc
an unprecedented eminence. He was enthusiastically received by

:o
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post war youth as their spokesman . . . in the course of the
Twenties, Hesse's popularity waned rapidly and steadily . . .
by 1928, Germany as a whole was very much inclined to repudiate
him a second time. . , Hesse's books and articles were published
freely until 1938 when they were tacitly banned. Publishing
houses immediately ceased to print them and bookdealers to dis
play them. . . Hesse's works became unavailable before he was
put on the Schwarze Liste (black list) in 1943. . . . With the
termination of the Second World War, history began to repeat
itself in ?n uncanny manner. Twice denied, Hesse now found
himself abruptly reacclaimed. Suddenly books which had been
banned could not be published in numbers adequate to meet the
demand.^
In 1946, Hesse's last novel The Glass Bead Game (1943) received
both the German Goethepreis and the international Nobel Prize.

Since

1946, Hesse's writings have become known in most of the countries of the
world.

His works, some of which had never been published even in his

native German language, have been translated into most of the major lan
guages and purchased by a world-wide reading public.
. . . More has been written about Hesse since he received the
Nobel Prize in 1946 than in all the years preceding . . .
international interest in Hesse is of a very recent origin . . .
apart from Germany and Switzerland, no country has shown as
much scholarly interest in Hesse as the United States.^
Just as an awareness of Hesse has taken on international dimen
sions, so too has his appeal to a variety of readers among the world's
populat:,u, particularly within the United States.
spective of the man and his

To provide a per

works, the following chronology lists the

more significant events of Hesse's life and the publications which
ensued partly as an outgrowth of these events.

■'■Joseph Mileck, Hermann Hesse and His Critics (Chapel Hill:
University of North Carolina Press, 1958), pp. 53, 54.
-ibid., pp. 196, 197.
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1877
Born July 2 in Calw in Wiirttemberg. Son of Johannes Hesse (1847-1916),
Baltic-born missionary and later director of the Calw Publishing House,
and Marie Hesse (1842-1902), widow of Karl Isenberg, nee Gundert, the
oldest daughter of the missionary and well-known scholar of I m i c lan
guages and cultures Hermann Gundert.

1881-6
Hesse lived with his parents in Basel, where his father taught at the
Basel Mission School. In 1883, his father, born a Russian cxtizen,
was granted Swiss Citizenship.
1886-9
Return to Calw, where Hesse attended elementary school.
1890-1
Attended the Latin school in Goppingen, in order to prepare himself for
the Wiirttemberg regional examinations (July 1891). To qualify he had
to renounce his Swiss citizenship, and so in November 1890 he father
obtained citizenship from Wiirttemberg for him.

:°o1-2
Student at the seminary in Maulbronn (September 1891), from which he
fled after seven months, because he "wanted to be either a writer or
nothing at all" (April 1892).
1892
Stayed with Christoph Blumhardt for greatment with exorcism in Bad Boll
(April-May). Attempted suicide (June). Sojourn in the clinic for
nervous diseases at Stetten (June-August). Admitted to the Gymnasium
in Cannstatt (November).
1893
In July passed the selective-service examination as a qualification for
one year's service as a volunteer.
"Will become a Social Democrat and
sit around in the cafes. Read almost only Heine, whom I have imitated
a great deal."
1894-5
Apprentice in Perrot's Clockworks Factory in Calw.
1895-8
Apprentice in J. J. Heckenhauer's Bookshop in Ttibingen.
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1899
Began writing a novel, Schweinigel (The Hedgehog), the manuscript of
which has disappeared. Publication of Romantic Songs (Romantische
Liedar). Poems. Publication of An Hour Beyond Midnight (Stunde hinter Mitternacht) . Prose vignettes.
1899-1903
Employed as stock clerk in Basel (R. Reich Bookdealers and Wattenwys's
Rare Books). Hesse began to wTite articles and reviews for the
Allgemeine Schweizer Zeitung, which, more than his books, gave him "a
certain local reputation that greatly improved his standing in society."
1901
Publication of Hermann Lauscher.
diary.

A miscellany of prose, poetry and

1902
Poems (Gedichte) , dedicated to his mother, who dic*l shortly before pub
lication of the small book.
1903
Finished the composition of Peter Camenzind, a novel, which he sent to
Berlin at the invitation of S. Fischer Publishers.
Publication of the novel Peter Camenzind.
Married Maria Bernoulli, member of an old Basel academic family. Moved
in July to a vacant peasant house in Gaienhofen on Lake Constance.
Began career as free-lance writer and contributor to numerous newspapers
and journals (among others, Die Propylfien, the Munich newspaper; Die
Rheinlande; Simplicissimus; Per Schwabenspiegel, the Wurttemberg news
paper) .
Publication of Boccaccio. A study. Publication of Francis of Assisi
(Franz von Assisi). A study.
1905
Birth of his first son, Bruno.
1906
Publication of Beneath the Wheal (Unterm Rad), a novel which Hesse had
begun in 1903-4. Founding of Marz, a liberal weekly directed against
the personal authority of Kaiser Wilhelm II. Hesse continued as co
editor until 1912.

24

1907
Publication of In This World (Diesseits). Short stories in Gaienhofen,
Hesse had a house of his own built and moved into it: Am Erlenloh.
1908
Publication of Neighbors (Nachbarn).

Short stories.

1909
Birth of his second son, Heiner.
1910
Publication of Gertrude (Gertrud).

Novel.

1911
Publication of On the Road (Unterwegs), poems.
Eirth of his third son, Martin.
Journey to India with ixis friend Hans Sturzenegger, the artist.
1912
Publication of Detours (Umwege), stories.
Hesse left Germany and moved with family to Bern, where he lived in the
former residence of his friend Albert Welti, the artist
1913
Publication of Sketches from an Indian Journey (Aus Indien).
poetry.

Prose and

1914
Publication of Rosshalde. Novel.
When the war began, Hesse reported for duty voluntarily. Deferred when
found unfit for military service and assigned to the embassy in Bern.
Edited and managed newspapers for German prisoners of war. Established
a separate publishing company for prisoners of war (called the Publisher
of the Book Center for German Prisor^rs of War), through which twentytwo volumes appeared from 1918-1919.
1914-19
Numerous political articles, admonitions, open letters appeared in German,
Swiss, and Austrian newspapers.

25
1915
Knulp (prepublication in 1908).
Publication of Along the Way (Am Weg), poems.
Publication of Music of the Lonely (Musik der Einsamen) , poems.
Publication of Youth, Beautiful Youth (SchSn ist die Jugend), poems.
Death of his father, illness of his wife and his youngest son, Martin,
led to a nervous breakdown. First psychotherapy with J. B. Lang, stu
dent of C. G. Jung, in Sonnmatt near Lucerne.
1919
Political pamphlet Zarathustra's Return (Zarathustras Wiederkehr) pub
lished anonymously.
(Later, with the author's name, 1920).
Moved to Montagnola, Ticino, where he lived in the Casa Camuzzi until
1931.
Publication of Little Garden (Kleiner Garten) , poems.
Publication of Demian, published under the pseudonym Emil Sinclair.
Novel.
Publication of Strange News from Another Star (Marchen). Tales.
Founder and editor of the monthly Vivos Voco.
1920
Publication of Poems of the Painter (Gedichte des Malers) , ten poems
with sketches in color.
Publication of Klingsor's Last Summer (Klingsor’s letzter Sommer).
Three stories.
Publication of Wandering (Wanderung), poems.
1921
Publication of In Sight of Chaos (Blick ins Chaos) , prose and poetry.
Publication of Selected Poems (AusgewShlte Gedichte).
Crisis with almost eighteen months of unproductivity between the writing
of the first and second parts of Siddhartha. Psychoanalysis with C. G.
Jung in Kllsnacht near Zurich.
Publication of Eleven Watercolors of Ticino (Elf Aquarelle aus dem
Tessin), eleven poems with sketcaes in color.
1922
Publication of Siddhartha.

Novel.

1923
Publication of Sinclair's Notebook (Sinclairs Notlzbuch).
First sojourn at the spa in Baden near Zurich.
1924
Hesse became a Swiss citizen again.
Married Ruth We. jer, daughter of the writer Lisa Wenger.

Prose sketches.
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A Guest at the Spa (Kurgast; private printing); appeared a year later as
the first volume of his Collected Works.
1925
Publication of A Guest at the Spa (Kurgast).

Short story.

1926
Publication of Picture Book (Bilderbuch). Prose sketches.
Elected a member of the Prussian Academy of Writers (poetry section).
He resigned from it in 1931: "I have the feeling that during the next
war this academy will contribute quite a few names to the group of
those ninety or one hundred prominent men who again, just as in 1914,
will deceive the people about all important questions at the bidding
of the state."
1927
Publication of The Journey to Nuremberg (Die Ntirnberger Reise) . Recol
lections of a lecture tour.
Publication of Steppenwolf. Novel.
Hesse biography by Hugo Ball published for Hesse’s fiftieth birthday.
At the request of his second wife, Ruth, a divorce was granted.
1928
Publication of Reflections (Betrachtungen). Poems.
Publication of Crisis: Pages from a Diary (Krisis:

Ein Stiick Tagebuch).

1929
Publication of Consolation of the Night (Trost der Nacht) , poems.
Publication of A Library of World Literature (Eine Bibliothek der Waltliteratur).
1930
Publication of Narcissus and Goldmund (Narziss und Goldmund).

Novel.

1931
Married Ninon Dolbin, nee AuslSnder, an art historian.
Moved into the house on the Collina d'Oro in Montagnola built by H. C,
Bodmer for Hesse, with lifetime right of occupancy.
Publication of The Inward Way (Weg nach Innen), four stories (Siddhartha,
Publication of Soul of a Child, Klein and Wagner, Klingsor's Last Summer).
Short stories.
1932
Publication of Journey to the East (Die Morgenlandfahrt).

Novel.
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1932-43
Composition of The Glass Bead Game (Glasperlenspiel).

Novel.

1933
Little World (Kleine Welt) , stories from Neighbors, Detours > and
Sketches from an Indian Journey, slightly revised.
1934
Publication of From the Tree of Life (Vom Baum des Lebens) , selected
poems.
1935
Publication of Storybook (Fabulierbuch).

Short stories.

1936
Publication of Hours in the Garden (Stunden im Garten).

Poems.

1937
Publication of In Memoriam (Gedenkblatter). Recollections.
Publication of New Poems (Neue Gedichte).
Publication of The Lame Boy (Per lahme Knabe). Short story.
1939-45
Hesse's works were proscribed in Germany. Steppenwolf, Reflections,
Narcissus and Goldmund could no longer be printed. In all, during the
years 1933-45, twenty titles by Hesse (including reprints) were avail
able, and in those twelve years they reached a total of 481,000 copies
(a number somewhat below the number of Hesse books sold in German
speaking countries in 1972 alone). To be sure, 250,000 of these
copies may be accounted for by the Reclam volume In the Old Sun (1943)
and a further 70,000 by the selection of poems From the Tree of Life,
which appeared in 1934 in the series Insel-Bttcherei. Nevertheless,
the publication of the Collected Works in Separate Volumes continued
in Switzerland with Fretz and Wasmuth Publishers.
1942
Publication of Poems (Die Gedichte) , the first complete edition of
Hesse's poetry.
1943
Publication of The Glass Bead Game.

Novel.
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1945
Publication of The Flowering Branch (Per Bliitenzweig) , a selection from
the poems.
Publication of Bertold. Poems.
Publication of Dream Traces (Traumfahrte). Poems.
1946
Publication of If the War Goes On...(Krieg und Frieden). Essays.
Publication of Hesse's works was resumed in Germany by Suhrkamp Pub
lishing Company (formerly S. Fischer).
Goethe Prize awarded by Frankfurt am Main.
Nobel Prize.
1951
Publication of Late Prose (Spate Prosa).
Publication of Letters (Briefe).
1952
Publication of Collected Works in six volumes (Gesammelte Dichtungen).
Special edition for the author's seventy-fifth birthday.
1954
Publication of Piktor »» Metamorphoses (Piktors Verwandlungen). Fascimile
edition.
Publication of The Correspondence of Hermann Hesse and Romain Rolland
(Briefe: Hermann Hesse - Romain Rolland).
1955
Publication of Conjurations (Beschwdrungen) Late Prose/New Series
(Spate Prosa/Neue Folge). Miscellany of short stories, recollections
and diary.
Peace Prize of the German Booksellers’ Association.
1956
Establishment of a Hermann Hesse Prize by the Society for the Advance
ment of German Art in Baden-WUrttemberg.
1957
Publication of Collected Works in seven volumes (Gesammelte Schriften).
1961
Publication of Steps (Stufen), a selection of old and new poetry.
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1962
Publication of In Memoriara (Gedenkblatter). (The 1937 edition expanded
to include fifteen additional texts.)
August 9 - the death of Hermann Hesse in Montagnola.
Most

Hesse's writings are to some extent autobiographical and

in some way concerned with his "inner journey."

His involvement with the

self and its struggles with life is a constant motif which permeates
Hesse's writings throughout what Mileck sees as three distinct periods
in his literary career:
A review of Hesse's prose and poetry reveals three distinct
periods. Each represents a different stage in the course of
the author's struggle with himself and with life as a whole,
and each reflects a correspondingly different phase in his
style.^
Each period, while sustaining the ubiquitous theme of the "inner
journey," is marked by a diversiform of style; each style corresponding
to a particular phase of Hesse's own psychic evolution.

His first period,

roughly 1899-1919, is a time when Hesse was ominously aware of his own
inner turmoil, yet he had not totally identified the source of his anxi
ety.

Hesse's attempting to isolate the cause of his increasing uneasi

ness with life is reflected in a style which is "loose," "rhetorical" and
tinged with a general Weltschmerz.
The first of these three periods . . . is one of uncertainty and
vague presentiment. . . . The prose of these years is enveloped
in perfumed melancholy.
It is characterized by exclamatory
remarks and rhetorical questions, by sensuous adjectives and
adverbs in languid cadence. The form is loose, a random succes
sion of vignettes and dramatic monologues held together primarily
by their common spirit of decadent romanticism.

■^Ibid. , pp. 14-.79 .
4Ibid.
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Period two, 1919-1927, includes Hesse's psychoanalytic sessions
with Dr. Jung at KUssnacht.

By this time Hesse had attributed his

depressions to a dichotomy of the self, an ever-present conflict between
life's two forces:

"Geist" (the severe father principle), and "Natur"

(the benign mother principle).

His literary style during this second

period took on an al-.ost clinically analytical approach to the allconsuming subject of the divided self; out of this severe introspection
came a more articulate concept of the inner journey to self-actualiza
tion.
. . . the second of these periods . . . he began systematically
to diagnose his inner conflict, and to go his . . . Weg nach
Innen (the inner journey . . . the malaise huroain is attributed
to the dichotomy of human existence. . . . Immediately Hes3e
acknowledges and accepts both the benign mother-principle (Natur),
and the severe father-principle (Geist). . . . Just as distressing
for Hesse as this suspension between life's two forces, is the
incessant becoming of life. To him existence is a painful experi
encing of endless deaths and rebirths. While this flux is not to
be stayed, the pain may be alleviated by a philosophical acceptance
of the nature of things, or by the realization that it is necessary
to experience life in all of its flux if one wishes to bring its
poles closer together into a more bearable, harmonious interplay.
Steppenwolf (1927), serves as a bridge betwee

Hesse's second and

third periods; it is with Steppenwolf that Hesse's concept of the self as
a single polarity oscillating between Geist and Natur gives way to a view
of the self as the universe in microcosm, containing not a single polarity,
but manifesting all polarities in existence.

The process of the self

becoming one with all existence is identifiable in Hesse's works from
1927, until his death in 1962.

His style during his third and last period

becomes a synthesis of poetry and scientific analysis.5

5Ibid.
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The excrutiating catharsis of Steppenwolf . . . brought to an end
Hesse's period of distress and quest . . . and allotted the third
and last phase of his life to take its more even course. . . . The
self is slowly transcended and unity is ultimately experienced.
A corresponding change can be detected in Hesse's prose of these
latter years. . . . It is now less dramatic in its tensions and
much more narrative in its new, expansive nature . . . the language
is less constrained, the vocabulary is marked more than every by a
poetic simplicity . . . a romantic spirit again prevails. But
purged of its decadence, it is now mature, mellow, wider in its
scope, and deeper in its thought .. . . while very modern in its
psychological depth, belongs to German Romanticism's best tradi
tion of story telling. . . . While Hesse's prose passes through
the three phases . . . the center about which his creative activ
ity revolves remains constant. The center is the individual . . .
the ;r.dividual is, of course, Hesse himself.^
The primary source for the subject content of his poetry and
novels is the resultant process of the integration of the psyche with
the external world of other individuals and objects; this process, then,
appears as the matrix in which Hesse's theme of the inward journey devel
oped and out of which his ever-widening popularity grew.

Much of the

popularity that Hesse has gained through his navels is related propor
tionately to the extent to which his readers see their own inward jour
neys in search of self-awareness mirrored in Hesse's novels.
The prevading inward journey motif which permeates Hesse's novels
can be viewed as a process entailing self-discovery, self-knowledge, self
realization and self-actualization that becomes epistemologically existentialistic in nature through the sufferings, introspections and choices of
Hesse's characters.
The characters in Hesse's novels come to their awakening and com
mence on their journey, making choices on the way. These choices
seem to make all the difference in one's life. They are man's
reality. And in choosing, each one takes the responsibility for
that choosing, reaping the benefits and enduring the consequences.
. . . Hesse in his famous novel Steppenwolf emphasized this very6

6Ibid.
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point: Existentialists claim the final responsibility for man
to decide for himself by his coices, who and what he is, and by
extension, what reality is. Hence, Reality in Existential lan
guage is simply "self-choosing."'7
Although Hesse never claimed to be an educational philosopher,
the essence of his existentialist's educational philosophy arises as
part of his inward journey in his novel Steppenwolf.

In the novel,

Hesse traces the existentialistic process involving the sufferings, and
the decisions made by his central figure Harry Haller (the Steppenwolf)
as he proceeds through his inner journey in search of knowledge which
will lead to self-realization.

In Steppenwolf, the synthesis of Harry

Haller's selves into a total self becomes recognizable as Carl G. Jh ig's
process of individuation, and, simultaneously, Jung's process of individ
uation becomes the structure within which Hesse's philosophy of education
finds its definition.

Part II.

Carl G. Jung:

The Individuation Process

Jung's process which he termed "individuation" is an intense ana
lytical effort that concentrates on penetrating the three levels of con
sciousness (1. Conscious, 2. Personal Unconscious, 3. Collective Uncon
scious) in order to expose the illusion of a separate ego, reduce the
tension between the pairs of opposites and achieve a balancing of all
psychic elements in the innermost core of psychic existence, the self.
This psychic balance of self is induced partly through an activation of
the archetypes contained in the collective unconscious.

During the indi

viduation process, the patient acquires a working knowledge of the nature

'Vicki Arnolt, "Hesse: An Existential Thinker," Contemporary
Education 44 (February 1973): 212-214, p. 212.
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of the archetypes as they become manifested through an ongoing subjective
journey toward self-equilibrium.

Because "individuation" is processional,

an encounter with a certain archetype represents a milestone in the total
self-discovery process.

However, as archetypes are recognizable only

through symbols and these symbols are relative only to a specific patient,
the individuation process varies from person to person.

In spite of the

highly subjective and symbolic nature of the individuation process, it
does have general delimitations; for example, certain archetypes are
encountered in a chronological sequence and are present in all individ
uals.

The most important of these archetypes are the Anima or Animus,

the Wise Old Man or Woman, and the Mandala symbol of Self.
cussing his individuation process, stresses three points:

Jung, in dis
(1) due to the

everchanging content of the psyche, the individuation process is never
completed, it remains always an inwardly spiraling, ongoing process.

(2)

The individuation process, while retaining some basic similarities, is
different in each individual's case.

(3) The symbols of the archetypes,

specifically the mandala, cannot be fully described linguistically, they
can, however, be more fully communicated through an art form such as
painting, music or poetry.
Denying the linear progression of the individuation process,
i.e., that it has a distinguishable "beginning," "middle," and "end,"
Jung compares its course to a perpetual, inwardly-spiraling action
which remains ongoing due to changing psychic content.
.... I began to understand that the goal of psychic develop
ment is the self. There is no linear evolution; there is only
a circumambulation of the self . . . everything points towards
the centre, to individuation.
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. . . I became aware chat the unconscious undergoes or produces
change . . . that the unconscious is a process, and that the
psyche is transformed or developed by the relationship of the
ego to the contents of the unconscious. Through the study of
. . . collective transformation process and through understand
ing of alchemical symbo.1ism I arrived at the central concept of
my psychology: the process of individuation.8
Although his individuation process does have a broadly-specific
pattern within which the contents of the collective unconscious, that is
to say the archetypical sets of opposites, are symbolically manifested
through dramas, reflections and fantasies, Jung feels all inherent sig
nificance and progress are directly related to the individual involved
in self-realization.
The concept of individuation plays no small role in our psy
chology. In general, it is the process of forming and special
izing the individual nature; in particular, it is the develop
ment of the psychological individual as a differentiated being
from the general, collective psychology. Individuation, there
fore, is a process of differentiation, having for its goal the
development of the individual personality. . . . Since the
individual is not only a single, separate being but, by his
very existence, also presupposes a collective relationship,
the process of individuation must clearly lead to a more inten
sive and un-versal collective solidarity, and not to mere iso
lation.
The book on types yielded the insight that every .-judgment made
by an individual is conditioned by his personality type and
that every point of view is necessarily relative.*
9*
*
. . . it is impossible to give an arbitrary (or universal) inter
pretation of any archetype. It must be explained in the manner
indicated by w. -a whole life-situation of the particular individ
ual to whom it relates.^
O

C. G. Jung, Memories, Dreams, Rerlections, edited by Aniela
Jaffe, translated by Richard and Clara Winston (London: Collins - The
Fortuna Library, 1967), pp. 222-235.
9Ibid.
-^Carl G. Jung and M. L. von Franz, Joseph L. Henderson, Jolande
Jacobi, Aniela Jaffe, Man and His Symbols (New York: Dell Publishing
Co., Inc., 1964), pp. 247, 248.
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The self-knowledge which the individual gains through the mani
festation of the sets of opposites symbolized by the various archetypes
aims at the achievement of self-equalibrium represented by Jung's mandala, the symbol of self.
When I began drawing the mandalas, however, I saw that every
thing, all the paths I had been following, all the steps I had
taken, were leading back to a single point— namely, to the mid
point. It became increasingly plain to me th3t the mandala is
the centre. It in the exponent of all paths. It is the path
to the centre, to individuation . . . here the goal hei been
revealed. One could not go beyond the centre. The centre Is
the goal, and everything is directed toward that centre. . . .
I understood that the self is tha principle and archetype of
orientation and meaning. . . . I received a letter from Richard
Wilhelm enclosing the manuscript of a Taoist-alchemical treatise
entitled The Secret of the Golden Flower, with a request that. I
write a commentary on it. I devoured the manuscript at once,
for the te;:t gave me an undreamed-of confirmation of my ideas
about the mandala and the circumambulation of the centre. . . .
Notwithstanding the belief that an understanding of the symbols
involved in individuation cainot be expressed in linear terms, Jung
accordingly suggests art forms as more appropriate mediums for the com
munication of the archetype's significance.
. . . the way in which archetypes appear in practical experience:
They are, at the cam'* time, both images and emotions. One can
speak of an archtype ■• 1y when these two aspects are, simulta
neous. When therp .
‘.'rely the image, then there is simply a
word-picture of 1
onsequence. But by beirj charged with
emotion, the imay, numinosity (or psychic energy); it
becomes dynamic, a***.-, consequences of some kind must flow from
It. . . . I am aware that it is difficult to grasp this concept,
because I am trying to use words to describe something whose
very nature makes it incapable of precise definition.-*-2
. . . in the case of a symbolic work we should remember the dictum
of Gerhard Hauptmann: "Poetry evokes out of words the resonance
of the primordal word." The question we should ask, therefore,
is: "What primordial image lies behind the imagery of art?"*
2
1

-*J-Jung, Memories, Reflections, Dreams, pp. 222-235.
12Ibid.
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The primordial image, or archetype, is a figure— be it a daemon,
a human being, or a process— that constantly recurs in the course
of history and appears wherever creative fantasy is freely
expressed. . . . In each of these images there is a little piece
of human psychology and human fate, a remnant of the joys and sor
rows that have been repeated countless times in our ancestral his
tory, and on the average follow the same course. . . . Whoever
speaks in primordial images speaks with a thousand voices, he
enthrals and overpowers, while at the same time he lifts the idea
he is seeking to express out of the occasional and the transitory
into the realm of the ever-enduring. He transmutes our personal
destiny into the destiny of mankind, and evokes in us all those
beneficent forces that ever and anon have enabled humanity to find
refuge from every peril and to outlive the longest night.
That is the secret of great art, and of its effect upon us.
The creative process, so far as we are able to follow it at all,
consists in the unconscious activation of an archetypal image,
and in elaborating and shaping this image into the finished work.
By giving it shape, the artist translates it into the language of
the present, and so makes it possible for us to find our way back
to the deepest springs of life. Therein
the social signifi
cance of art: it is constantly at work educating tva spirit of
the age, conjuring up the forms in which the age is most lacking.
The unsatisfied yearning of the artist reaches back to the pri
mordial image in the unconscious which is best fitted to compen
sate the inadequacy and one-sidedness of the present. The artist;
seizes on this image, and in raising it from deepest unconscious
ness he brings it into relation with conscious values, thereby
transforming it until it can be accepted by the minds of his con
temporaries according to their powers.13
While giving art and the artist highly significant roles as
intermediary agents between the universal collective unconscious and
the individual psyche, Jung has also suggested that his individuation
process can find universal applications through i^s intensely subjec
tive treatment of the individual.

In the same sense that Hesse's

philosophy of education comes to the point of understanding the self
as a manifestation of all existence in the universe, Jung too believes*

-^c. G. Jung, "On the Relation of Analytical Psychology to
Poetry" The Spirit in Man, Art, and Literature, Collected Works, Vol.
XV, ed. by G. Adler, M. Fordham, H. Read, tr. by R. F. C. Hull, Bollingen, Series XX (Princeton: Princeton University Press, 1966),
quoted in Bernard F. Dukore, Dramatic Theory and Criticism (New York:
Holt, Rinehart and Winston, Inc., 1974), pp. 844-846.
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his individuation process to lead to the individual's awareness of the
self's relationship with all creation.
.so is processes that compensate the conscious ego
contain d l those elements that are necessary for the self
regulation of the psyche as a whole . . . the more we become
conscious of ourselves through self-knowledge, and act accord
ingly, the more the layer of the personal unconscious that is
superimposed on the collective unconscious will be diminished.
In this way there arises a consciousness which is no longer
imprisoned in the petty, oversensitive, personal world of the
ego, but participant's freely in the wider world of objective
interests. This widened consciousness is no longer that touchy,
egotistical bundle of personal wishes, fears, hopes, and ambi
tions which always has to be compensated or corrected by uncon
scious countertendencies; instead, it is a function of relation
ship to the world of objects, bringing the individual into
absolute, binding, and indissoluble communion with the world at
large. The complications arising at this stage are no longer
egotistic wish conflicts, but difficulties that concern others
as much as oneself. At this stage it is fundamentally a ques
tion of collective problems, which have activated the collective
unconscious because they require collective rather than personal
compensation. We can now see that the unconscious produces con
tents which are valid not only for the person concerned, but for
others as well, in fact for a g’-eat many people and possibly for
all.14

York:

14V. S. de Laszo, ed., The Basic Writings of C. G. Jung (New
The Modern Library, 1959), p. 148.

CHAPTER III

Chapter III has two parts:
Part I.

The Relationship Between Hesse and Jung.

Part II.

The Roots of Hesse's Philosophy of Education in
Jung's Process of Individuation.

Part I.

The Relationship Between Hesse and Jung

The relationship between Hesse and Jung which took place over the
period 1915 to 1921 seems to have produced a profound effect on Hesse's
subsequent thinking and on his style which reflects what Mileck has
called his (Hesse's) "second period."

Hesse's second period, 1919-1927,

were years in which his self-searching inward journey became the all
dominant subject matter for hi_* writings.

It was also during these

eight years that He-se's style took on a psychoanalytic approach to the
existent motif of his inward journey to self.

Perhaps it is Jung's

influence on Hesse that appears as a more diagnostic and systematized
structuring of his inner journey, one represented through the manner
in which Steppenwolf unfolds as a lyrical case-study of an existential
ist's individuation process.

The relationship between Hesse, Lang and

Jung might itself disclose a process in which Hesse synthesizes his
existentialistic-epistemological inward journey with the therapeutic
method and philosophical essence of Jung's individuation process.
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In the years 1916-1917, when he was the patient of Jung's pupil
Dr. Joseph Bernhard Lang in Sonnmatt near Lucerne, Hesse probably became
familiar with the mechanics of Jung's clinical methods as he underwent
over seventy analytic sessions with Dr. Lang.

Although it was not until

later that Hesse met Jung through Dr. Lang, at that time in 1916 the
patient-analyst relationship between Hesse and Lang seemed to provide
Hesse with the knowledge of the workings of Jung's clinical methods and
to have developed a friendship between the two men.

The resulting ther

apy which evolved from the numerous meetings with Lang appear to have
been more in the form of a positive reaffirmation of the poet Hesse's
philosophy surrounding the inward journey and the multiplicity of selves
than any actual hospitalization due to a psychotic breakdown.

Hesse, in

his essay, "Artists and Psychoanalysis" discusses psychic analysis:
. . . in general . . . their conception of psychic events confirmed
almost all my own surmises based on the poets and my own observa
tions. I saw explicitly formulated what already in part belonged
to me as unconscious knowledge. . . . The drawning knowledge and
observation of the unconscious, the integration of psychic mech
anisms . . . produced a clarity of formulation that was in itself
enlightening. . . . And so the fact was that analysis had recog
nized and given scientific formulation to what had always been
known to poets; indeed, the poet proved to be the representative
of a special kind of thinking . . . he was the dreamer and the
analyst was the interpreter of his dreams. . . . The poetic com
prehension of psychological processes remained then as before the
business of the intuitive, not the analytical talent.^
Evidently Hesse saw analysts as psychological technicians, indi
viduals who were highly proficient in using a scientific vocabulary to
describe a psychic phenomenon such as the individuation process, but
incapable of "becoming the process" as was the inherent genius of the

■'■Hermann Hesse, My Belief, Essays on Life end Art, ed. by
Theodore Ziolkowski, tr. by Denver Lindley (New York: Farrar, Strauss
and Giroux, 1975), pp. 48, 49.
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poet.

Perhaps it was because Hesse harbored an existential poet's belief

that analysts in general were limited to technical formulas which caused
him to base the personality of Pistorius (a character in his novel Demlan,
1917) on that of his analyst and friend Dr. Lang.

Pistorius is a charac

ter who has a vast knowledge of religious facts, particularly ibc,;t a
Gnostic diety called Abraxas, and serves as a teacher-analyst for the
novel's central figure Emil Sinclair.

Sinclair soon learns all that

Pistorius knows and casts him aside, sensing that he must transcend fac
tual knowledge and ultimately find his own way.

The incident with

Pistorius depicts the student's surpassing the teacher; so too in Hesse's
own life did his time with Dr. Lang lead to his meeting with Jung.

In

1921, Hesse dealt directly with Jung at his clinic at Kiisnach near Zurich.
The relationship seems to have combined the philosophical with the mech
anical and fused the style which influenced Hesse's writings from that
time onward.

Perhaps through the dynamics of a therapeutic encounter,

the poet Hesse found his beliefs on the means the self uses to educate
itself articulated in the "scientific formulation" and terms of the
scientist Jung's individuation process.

The existentialist's recogni

tion of the interchangeability of "individuation" and "education" is
reflected in Hesse's words relating psychoanalysis to education.
. . . it is precisely analysis that emphatically teachers every
artist that what he at times is inclined to regard as "only" a
fiction is actually of the highest value, and reminds him loudly
of the existence of fundamental psychological demands as well as
of the relativity of all authoritarian standards and evaluations.
Analysis justifies the artist in his own eyes. At the same time
it throws open to him in analytical psychology a realm for pure
intellectual activity. . . . It teaches us to see, to recognize,
to examine. . . . What has been learned becomes visible, knowledge
is transformed into heartbeats . . . the meaning of life and of
personality emerges purer and more demanding.^

^Ibid. , pp. <48-50.
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The relationship between Jung and Hesse can be viewed as an exis
tentialists process of becoming in which Hesse's philosophy came to be
expressed more within a Jungian frame of reference as is evidenced in
his novels subsequent to 1917.

In Steppenwolf , for example, Jung's .indi

viduation process runs throughout as a double counterpoint to Hesse's
motif of the inward journey to self.

It is Jung's analytic method,

almost as it is practiced in the clinic that Hesse employs as plot.

The

chronology involved with the appearance of the archetypes in Jung's indi
viduation process is paralleled in Hesse's introduction of characters in
his novel.

The characters in Steppenwolf are symbolic manifestations of

the opposites in Hesse's own psyche.

The patient's therapeutic goal of

an actualization of the total self constitutes the thcmatic-action of
Steppenwolf.

Perhaps Jung's influence in Steppenwolf can find some mea

sure in the statement that Steppenwolf is a poetical case-study of Jung's
individuation process.

Part II.

The Roots of Hesse's Philosophy of Education
in Jung's Process of Individuation

Miguel Serrano, in his book C. G. Jung & Hermann Hesse:

A Record

of Two Friendships,3 suggests that there was a union between Jung and
Hesse which was as much mystical as it was spiritual and temporal; this
mystical union is expressed in Hesse's words as the "Hermetic Circle,"
". . . Nothing ever happens by chance . . . here only the right guests
meet.

There is the Hermetic Circle . . .

It was to Serrano that

Hesse spoke the following words about Jung:

-^Miguel Serrano, C. G. Jung & Hermann Hesse: A Record of Two
Friendships, tr. by Frank MacShane (New York: Shocken Books, 1966.'.
4Ibid., p. 24.
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. . . I think he is quite right to interpret symbols. He is an
immense mountain, an extraordinary genius. . . . I first met him
through a mutual friend who was also interested in interpreting
symbols, but I haven't seen him for ears. When you next see
5
him, give him Steppenwolf's regards
Serrano took Hesse's greeting to Dr. Jung just before he (Jung}
died in 1961, and wrote the following to Hesse after Jung's death:
. . . I went to Kttsnacht to see Professor Jung. He was very
ill, and it proved to be my last visit with him. . . . And now
here I am once again thinking about Dr. Jung. I wonder whether
there is something in the Hermetic Circle which suggests that
we had all known one another in other lives? why else nave you
both been so congenial to me? If we knew one another before,
does it mean that we shall meet again? And if so, when and
where?
I sit here thinking about that great figure, Dr. Jung, and
about yourself. But mostly, I think about the relationship
which existed between him, you, and me. Each time X visited
you, I always went to see him as well. A short time ago, I
took your greetings to him.^
In one of his meetings with Serrano, Hesse gave him a poem about
Master Dju-dschi called "The Raised Finger"; its last two stanzas are
as follows:
And when they came to him with their questions
The vain as well as the serious, concerning the meaning
Of the ancient scriptures, concerning the names of the Buddha,
Concerning illumination, concerning the beginning of the world
And its destruction, he remained silent
Cnly pointing quietly up\-7ard with his finger.
And this finger's mutely-eloquent pointing
Became always more fervent and more admonishing; it spoke,
It taught, praised, punished, pierced so peculiarly
Into the heart of the world and truth, that with time,
More than one disciple understood this gentle raising of the
finger,
Trembled, and woke up.
Serrano describes Hesse's actions and words after he (Serrano)
finished reading this poem.

5Ibid., p. 14.

^Ibid., pp. 31, 32.

'Ibid. , p. 22.
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When I finished the poem, X glanced over at Hesse and saw
him raise his finger.
"Words are really a mask," he said. "They rarely express
the true meaning; in fact they tend to hide it. If you can
live in fantasy, then you don't need religion, since with fan
tasy you can understand that after death, man is reincorporated
in the Universe. Once again I will say that it is not important
to know whether there is something beyond this life. What
counts is having done the right sort of work; if that is right,
then everything else will be all right. The Universe, or Nature,
is for me what God is for others. It is wrong to think that
Nature is the enemy of man, somethiixg to be conquered. Rather,
we should look upon Nature as a mother, and should peaceably sur
render ourselves to it. If we take that attitude, we will simply
feel that we are returning to the Universe as all other things do,
all animals and all plants. We are all just infinitesimal parts
of the Whole. It is absurd to rebel; we must deliver ourselves
up to the great current . . ."8
In a letter to Hesse, Serrano tells of a visit to Dr. Jung and
the gesture of Master DjO-dschi:
. . . I want to thank you for that Sunday with you, and for the
privilege of belonging to the Hermetic Circle. . . . I told Dr.
Jung what you said about the right guests. . . . I gave the
Stappenwolf's regards to Professor Jung.. He smiled and asked
about you. We talked about many things and I learned that he
also knows how to make the gesture of Master DjO-dschi. . . .9
Whether or not the relationship between Hesse and Jung reached
the mystic depths of which Serrano spoke is, of course, subject to
question; however, Serrano does touch upon the role oriental philosophy
plays in the lives of both Hesse and Jung.

Serrano tells of a gather

ing at which some of Jung's disciples consulted the old horoscope of
China, the I Ching or The Book of Changes and comments on the extent
to which Jung uses oriental philosophy as a source for his individua
tion process and his philosophy of knowledge.
That night I met some of Jung's disciples, and together we
consulted the old horoscope of China, I Ching, which is also
known as The Book of Changes . . . this book was introduced

8Ibid., p. 22.

^Ibid. , p . 25.
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to the West by Richard Wilhelm and has since been incorporated
into the living culture of modern man through the Jungian
method. Jung had proposed the law of synchronicity, in which
he hypothesized a correspondence between the world of objective
reality and the soul of man, suggesting that each influenced
and modified the other. In moments of great tension, when love
or hate reaches an intense pitch, the soul influences external
reality, and succeeds, so to speak, in "changing the course of
the stars." Jesus said, "Faith moves mountains," and Oscar
Wilde said "Nature imitates Art." In the same synchronistic
fashion, the stars influence the destiny of man and control
the "changes." In tore profound terms, destiny resides in the
Unconscious, for the Unconscious is the mother of everything,
perhaps even including the sky and all the constellations.
We perceive the external world through our senses, and what
we cannot see, such as protons, electrons, and atoms, we con
ceive in the mind. That is to say, these perceptions are
guessed at or— why not say it?— invented. When that happens,
reality conforms precisely to a mental conception. Thus the
inconceivable vitality, such as the atomic bomb, becomes not
only conceivable but perceptible through mental processes, and
we can justly say that the atomic explosions itself was essen
tially an idea.
The true nature of reality is quite beyond our comprehension,
even when we use the most complicated technical instruments. For
the person who builds these instruments and uses them, has in
fact created them in the likeness of his ultimate instrument, his
terrestrial mind. Thus all theory, all conception is only a work
ing hypothesis, and ultimate reality will always remain inacces
sible to us. What in any case counts, in the sciences as in
everything else, is archetypal reality, which belongs t'* the soul
and which, in a given moment in history, is imposed upon and gives
form to that inaccessible reality.
Jung in discussing his debt to oriental philosophy refers to a
specific work for which he wrote a commentary; the book is The Secret
of the Gold m

Flower, A Chinese Book of Life, ^ and was translated from

the Chinese by Richard Wilhelm an oriental scholar whom both Jung and
Hesse knew.

In the following passages taken from The Golden Flower,

Richard Wilhelm discusses the psychological and cosmological premises
which gave rise to Jung's individuation process and subsequently to1
0

10Ibid., pp. 77, 78.
^ C . G. Jung and Richard Wilhelm, The Secret of the Golden
Flower, tr. by Cary F. Baynes (New York: Harcourt, Brace & World,
Inc., 1962).
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Hesse's philosophy of education.
This philosophy is, to a certain extent, the common property
of all Chinese philosophical trends.
It is built on the premise
that the cosmos and man, in the last analysis, obey the sane law;
that man is a microcosm and is not separated from the macrocosm
by any fixed barriers. The very same laws rule for one as for
the other, and from the one a way leads into the other. The
psyche and the cosmos are to each like the inner world and the
cuter world. Therefore man participates by nature in all cosmic
events, and is inwardly as well as outwardly interwoven with them.
The Tao, then the Way, governs man just as it does invisible
and visible nature. . . . In the phenomenal world man develops
into a multiplicity of individuals in each of whom the central
monad is enclosed in the life-principle; but immediately, before
birth even, at the moment of conception, it separates into the
bi-polar phenomena of human nature and life. . . . However, there
remains one limitation. These beings retain a personal character,
and are therefore subject to the effects of space and time.
Neither are they immortal anymore than heaven and earth are eter
nal. The Golden Flower alone which grows out of inner detachment
from all entanglement with things, is eternal, t man who reaches
this stage transposes his ego; he is no longer limited to the
monad, but penetrates the magic of the polar duality of all phe
nomena and returns to the individual One, the Tao.^
The parallels in the premises of the "return to the individual
One" in The Golden Flower, the balancing of opposites in Jung's individ
uation process and the inward journey in Hesse's writings are strikingly
similar in that all processes embody the same intent; the individual's
recognition of the self as the manifestation of all existence in the
universe.
Observations made in my practice have opened to me a quite
new and unexpected approach to Eastern wisdom . . . my profes
sional experience showed me that in my technique I had been
unconsciously leu along that secret way which has teen the pre
occupation of the best minds of the East for centuries. . . .
Richard Wilhelm . . . confirmed the parallel for me . . . in
content it is a parallel to what takes place in the psychic
development of my patients . . . just as the human body shows
a :ommon anatomy over and above all racial differences, so,
too, the psyche possesses a common substratum transcending all
differences in culture and consciousness.
I have called this
12 lb i i., pp. 10-17.
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substratum the collective unconscious. This unconscious psyche,
common to all mankind, does not consist merely of contents cap
able of becoming conscious, but of latent dispositions toward
certain identical reactions. Thus the fact of the collective
unconscious is simply the psychic expression of the identity of
brain-structure irrespective of all racial differences. This
explains the analogy, sometimes even identity, between various
myth motifs, and symbols, and the possibility of human beings
making themselves mutually understood. The various lines of
psychic development start from one common stock whose roots
reach back into all the strata of the past. This also explains
the psychological parallelisms with animals.
Taken purely psychologically, it means that mankind has com
mon instincts of imagination and of action. All conscious
imagination and action have been developed with these unconal images as their basis, and always remain bound

Jung's comments on Wilhelm's work, although they acknowledge
Eastern philosophy as a source for his individuation process, seemingly
display the same sort of existentialistic "practitioner-toward-theorist"
attitude that Hesse reflects in Steppenwolf, that is, while maintaining
some processional commonalities, it is different in each person's case.
Yet, while allowing for individual experiential differences, Jung's sug
gestion that,
. . . this unconscious psyche, common to all mankind, does not
consist merely of contents capable of becoming conscious, but
of latent dispositions toward certain identical reactions. . . .
This explains the analogy, sometimes even identity, between
various myth-motifs, and symbols, and the possibility of human
beings making themselves mutually understood.^
serves as the basis for the crux of Hbait'; philosophy of education which
proposes that the articulation of the manifold aspects of the self pro
vides the individual with a self-knowledge that allows him to realize his
relationship with ill other existence in the universe.

Through self-

knowledge, the individual is able to understand that others are under
standable In terms of s«lf.
13Ibid., PP. 86, 87.

That is to say, one senses that he knows

•^Ibid. , p . 87.
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how others "behave" because he knows how he himself "behaves"; selfknowledge, then, is knowledge of the entire universe.

For Jung, the

individuation process is the existentialist-epistemological means of
attaining the goal of the self, that is, one experiences and learns
at the same time.

But, since the goal of self can never be totally

realized in life (Hesse, in speaking of Jung's collective unconscious
suggests that in death one attains the self, that is returns to the
Tap, ", . . the act of dying is like falling into Jung's Collective
1 t;

Unconscious, and from there you return to form, to pure form . . . "

')

the process of self-actualization becomes the goal in itself.
In Memories, Dreams, Reflections, Jung speaks of self-knowledge
gained through his own individuation process; he states how he sees his
"self" in relationship to all other existence in the universe:
When Lao-tzu says: "All are clear, I alone am clouded," he
is expressing what I now feel in advanced old age. Lao-tzu is
the example of a man with superior insight who has seen and
experienced worth and worthlessness, and who at the end of his
life desires to return into his own being, into the eternal
unknowable meaning.
The archetype of the old man who has seen
enough is entirely true. At every level of intelligence, this
type appears, and its lineaments are always the same, whether
It be an old peasant, or a great philosopher like Lao-tzu. This
is old age, and a limitation. Yet there is so much that fills
me: plants, animals, clouds, day and night, and the eternal in
man. The more uncertain I have felt about myself, the more
there has grown up in me a feeling of kinship with all things.
In fact it seems to me as if that ^.ienation which so long
separated me from the world has become transferred into my own
inner world, and has revealed to me an unexpected unfamiliar!cy
with myself.

l^Miguei Serrano, C. G. Jung & Hermann Hesse:
Two Friendships, p. 15.

A Record of

l^Hermann Hesse: A Pictorial Biography, Voiker Michels ad,
tr. by Theodore and Yetta Ziolkowski (New York: Farrar, Straus and
Giroux, 1971), p. 121.
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With Jung as with Hesse, it is difficult to disassociate the man
from his work.

In both cases the works are the recorded experiences of

their inner journey to self.

Hesse vrrote Jung the following poem for

his (Jung's) eightieth birthday.
The soul inclines and rises,
Breathes in infinity;
From broken thread is woven
Anew and more beautifully God's raiment.
The essence of Hesse's poem is the coming together to all into
the One.

Hesse, too, saw in Richard Wilhelm's works the source for the

idea of the reconciliation of opposites as a return to the Tao.
He was a precursor and an example, a many of harmony and of
the synthesis between East and West— between composure and activ
ity . . . step by step, he has effected in himself the alliance
and merging of the two gras*" ancient ideals > has reconciled
within himself China and Europe, Yang and Yin, thought and action,
contemplation and efficacy.17
And, in Lao-tse, the echo of his own call for the reconciliation
of mankind.
Lao-tse should not, of course, replace the New Testament for
us, but knowing that something similar grew’ up under other skies
and in even earlier times should strengthen our belief that man
kind, however seriously it is divided into alien and hostile races
and cultures, nevertheless is a unity and has common potential
ities, ideals, and goals.IS
And, in the speeches of Buddha perhaps he found the restatement of his
own existentialistic-episteraological philosophy of education,
The point and goal of raeditat on is not knowledge in the
sense of our Western intellectuality but an alteration of con
sciousness, a technique whose highest result is pure harmony,
a simultaneous and equal cooperation of logical and intuitive
thinking. . . . When we Westerners have once learned something
about meditation it 7.111 give us quite different results from*
8
1

^-7ibid., p. 147.
18'Hesse, My Belief, Essays on Life and Art, p. 387.
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those it produces for the Hindus. It will not be opium to us
but rather a deepened self-knowledge, such as was the first and
most holy requirement of the pupils of the wise men of Greece.
The intellectual content of Buddha's teaching is only half
his work, the other half is his life, his life as lived, as
labor accomplished and action carried out.19
What does Hesse see as the always-in-process goal of education
of self?
Like all human progress, the love of peace must come from
knowledge. All living knowledge as opposed to academic knowl
edge can have but one object. This knowledge may be seen and
formulated by thousands in a thousand different ways, but it
must always embody one truth. It is the knowledge of the living
substance in us, in each of us, in you and me, of the secret
magic, the secret godliness that each of us bears within him.
It is the knowledge that, starting from this innermost point, we
can at all times transcend all pairs of opposites, transforming
white into black, evil into good, night into day. The Indians
call it "'Atman,' the Chinese 'Tao'"; Christians call it "Grace."
Where that supreme knowledge is present (as in Jesus, Buddha,
Plato, or Lao-tzu), a threshold is crossed beyond which miracles
begin. There war and enmity cease. We can read of it in the New
Testament and in the discourses of Gautama. Anyone who is so
inclined can laugh at it and call it "introverted rubbish," but
to one who has experienced it his enemy becomes a brother, death
becomes birth, disgrace honour, calamity good fortune. Each thing
on earth discloses itself twofold, as "of this world" and "not of
this world." But "this world" means what is "outside us." Every
thing that is outside us can become enemy, danger, fear and death.
The light dawns with the experience that this entire "outward"
world is not only an object of our perception but at the same
time the creation of our soul, with the transformation of all
outward into inward things, of the world into the self.20
Although Hesse's writings took on Jungian qualities after he
underwent therapy with Jung, Hesse did not find his source nor the
goal for his philosophy of education in Jung's process of individua
tion.

Hesse's philosophy of education must be seen as having its

roots in the same oriental philosophy used by Jung in the conceptual
ization of his individuation process.1
9

19Ibid., pp. 382, 383.
?0

Hermann Hesse, If the War Goes On . . . Reflections on War and
Politics, tr. by Ralph Manheim (London: Pan Books, Ltd., 1974), pp. 54,
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CHAPTER IV

AN ANALYSIS OF STEPPENWQLF:

THE CHARACTER AND

PERSONALITY OF HARRY HALLER (THE STEPPENWOLF

This chapter will discuss the following aspects of Steppenwolf:
Part I.

The novel as the process of individuation expressed
as a poetical case study.

Part II.

Setting as process.

Part III.

Hood as process.

Part IV.

Structure and Plot as process.

Fart V.

Characterization as process.

Part VI.

Theme as process.

Part I,

The Novel as the Process of Individuation
Expressed as a Poetical Case Study

In analyzing Hesse's existentialistic-epistemcugical novel
Steppenwolf, it would be helpful to reiterate the significance of the
roles played by process, subjectivity and art in both Jung's process
of individuation and Hesse's philosophy of education.

i men predi

cate their processes on being complete in themselves but never com
pleted, that is, not finished when specified ends are attained.

To

Jung, the individuation process is "a circumambulation of the self,"''and to Hesse the goal of education is "at once a fulfillment and a

Jung, Memories, Dreams, Reflections, p. 222,
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spur; always at the goal and never stopping to rest."

9

Therefore,

Steppenwolf which is purported to be the poetically recorded individua
tion process of the novel's central figure Harry Haller, might be9t be
viewed as an ongoing totality for Harry never completely reaches selfactualization, but vows at the end to keep striving toward the goal of
self; Harry Haller says at the end of Steppenwolf:
1 knew that all the hundred thousand pieces of life's game
were in my pocket. A glimpse of its meaning had stirred my
reason and I was determined to begin the game afresh. I would
sample its tortures once more and shudder at its senselessness.
I would traverse not once more, but often, the hell of my inner
being.'
Because Steppenwolf is an ongoing process of becoming, it would
be difficult at any single point in the novel to lift a characterization
of Harry Haller out of context and say that it represents his total char
acter and personality; any such characterization might at best be sugges
tive of one facet of the whole, but not the total personality.

Hesse

compares the total person to an onion made up of many layers:

"Han is

an onion made up of a hundred integuments, a texture made up of many
threads. . . ."4
In referring to the character and personality of Harry Haller in
Jungian terms of the individuation process, one might easily be consider
ing an existentialistic process called Harry Haller, who, while circum
ambulating toward the universal self, is discarding the illusion of
being an ego-conscious entity, separate from the universe.
2

Harry is

Hesse, Reflections, p.

3
Hermann Hesse, Steppenwolf, tr. by Basil Creighto.. (London:
Penguin Books Ltd., 1965), p. 72.
4Ibid. , pp. 252, 253.
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always in the process of becoming the manifold totality he is; part of
this becoming process involves the discarding of the ego personality
(the Persona).

Hesse describes the total discarding of the ego per

sonality as the "return to the All," in which the individual sees the
self as part of the universe, not as a soul in isolation.
You will find yourself embarked on the longer and wearier
and harder read to human life. You will have to multiply many
tines your two-fold being and complicate your complexities
still further.
Instead of narrowing your world and simplify
ing your soal, you will at last take the whole world into your
soul, cost what it may, before you are through and come to rest.
This road that Buddha and every great man has gone, whether con
sciously or not, in so far as fortune favoured his quest. All
births betoken the parting from the All, the confinement within
limitation, the sepa ation from God, the pangs of being b o m
ever anew. The return into the All betokens the lifting of the
personality through suffering till it reaches God, the expansion
of the soul until it is able once more to embrace the A.*'..^
At various points along his inward journey to self in Steppenwoif,
Harry discovers that he, like the onion, is made up of not one separate
ego-conscious self, but a multitude of selves, the polarities of which
synthesize into a totality as he educates himself existentially by dis
carding, one by one, the layers of illusionary personas which mask the
true self.

Each unmasking of the ego illusion is a progression along

the process of individuation, a process which is its own end in perpe
tuity.
Jung has stressed that although they all follow a general devel
opmental outline, all processes of individuation are different, hence,
they are necessarily subjective in nature.

There are certain terms com

mon to all individuation processes, e.g., "symbols," "dreams," "mandala,"
etc. , but the meaning for the individual, in any symbol or dream lies in

5Ibid., pp. 77, 78.
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that individual's subjective interpretation of the object in question.
All meaning relative to the individual's self, then, must arise through
the individual's psyche.

Hesse affirms the significance of a subjective

interpretation of his novels by referring to his writings as a mirror in
which the reader discovers his own nature through a cathartic relation
ship with his (Hesse's) work:
In the moment when a piece of literature encounters an intel
ligent and independent reader, something new and living is born:
the author's individuality and world of images enter into combin
ations and mixtures with the reader's character and associations.
In readers of my own works, I have often met with interpretations
which never occurred to me when I was writing and which were never
theless quite admissible and legitimate.
The more discernment, sensibility, and alertness to relation
ships we put into our reading, the more we see every idea and every
literary work in its unique individuality and conditionality, and
see that all beauty, all charm hinge precisely on this individual
ity and uniqueness— and nevertheless we seem to see more and more
clearly that all these thousands of voices of the peoples strive
toward the same goal, invoke the same gods under different names,
dream the same dreams, and suffer the same sufferings. In illu
minated moments, the reader perceives in the thousandfold fabric
of innumerable languages and books, woven through several millennia,
a wonderously sublime chimera, the face of man as a unity compounded
by magic from a thousand contradictory traits.
The things we see ate the things that are in us. There is nc
reality except the reality we have w.chin us.6
The existentialistic point of view might see what man is,
expressed in what man does, as well as from what arises in the experi
ence man calls knowledge of self.

Knowledge for Hesse, the existential

ist, is knowledge of the self gained through experience; accordingly
Steppenwolf is a poetic record of that knowledge-gaining process.

Hesse,

in reaffirming the importance of subjective interpretation of his writ
ings, also points out the difficulty in interpreting this subjective
experience in linear terms, i.e., language.

As a more "complete" means

^Hesse, Reflections, pp. 153, 106, 107, 96.

54

of communicating, he suggests art as a nearly universal touchstone.
An intense poetic picture of psychic processes, even if it
cannot interpret them fully, is more effective and more moving
chan any purely intellectual analysis.
The function of the poet is not to point out ways, but most
of all to arouse longing.
An author's work stands in the same relationship to what he
wanted to say as your attempt to write down your dream stands
to tf vorld encompassed in your dream.
-.1 every true work strives for, regardless of its techniq . , is harmony, if only between the author's experience and
his „eans of expressing it. Where such harmony is achieved and
a sketch or note becomes a literary work that sees and inter
prets a segment of life at a coherent whole . . .
Language is a detriment, an earthbound limitation from which
the poet suffers more than anyone else . . . it is never his real
thoughts and dreams that are in question but only that hundredth
part of them that can force its way through the narrow channel of
speech and into the equally narrow channel of his reader's under
standing. . . . Never has a human language (I mean a grammatical
one) achieved half the animation, wit, elegance, and spirit that
a cat reveals in the waving of her tail or a bird of paradise in
the silvery plumage of its wedding attire . . .
. . . The average citizen has set a watchman between himself and
his soul, a consciousness, a morality, a security police, and he
recognizes nothing that comes directly from that abyss of the
soul before it has been given that watchman's stamp of approval.
The artist's constant distrust, however, is not directed against
the region of the soul but precisely against that boarder watch
man's authority; the artist secretly comes and goes between this
side and that, between the conscious and the unconscious, as
though at home in both houses.
According to Jung, archetypes in the collective unconscious can
not be articulated verbally.

These archetypes manifest themselves

through symbols, particularly symbols contained in dreams or expressed
in art forms euch as poetry or painting.

The language of poetry deals

with images evoked through the words in the same fashion that knowledge
for most existentialists is an internal/external synthesis triggered by1

1Hesse, Reflections, pp. 146, 147.
bHessr', My Belief, pp. 26-31.
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experience.

Poetry and art are means of communicating universal "knowl

edge” contained in the collective unconscious.

Apparently Hesse saw the

music in Steppenwolf as u point-counterpoint expression of the polarities
of the self; as can be see in a point-counterpoint exchange with Often:
. . . The Steppenwolf in both date and mood, tells of the author’s
exacting struggle to achieve a musical form in his writing, an
invertible counterpoint, "this two-voicedness and eternally pro
gressive antithesis,” a form "where constantly melody and countermelody should be simultaneously visible,” a form which would gi'fe
expression to his own experience of duality: "For life consists
for me exclusively in the fluctuation between two poles, the back
and forth between the two fundamental pillars of the world” . . .
duality, moreover, of phenomena and noumenon.
Hesse several times compared the structure of The Steppenwolf
to a musical prototype; he said that the novel was constructed
around the "Tractate of the Steppenwolf," the intermezzo, "as
strictly and tautly . . . as a sonata," . . . and also that "the
Steppenwolf is strictly constructed as a canon or a fugue ana has
been gi'^en form to the utter extent of my capacity. It even plays
and dances." Sonata form, indeed, would appear well adapted to
display the fundamental dualism on which the novel is founded, as
to a lesser extent might the canon and the fugue or double fugue
with its contrapuntal structure. The introduction, the first sec
tion of Harry's journal and the tracture may be regarded as the
first movement, having a tonic and a dominant, a development and
a recaptulation; perhaps the "wolf" is the tonic, the "bourgeois"
the dominant. Certainly in his musical analogies the author seek::
to stress that the texture of the novel must be regarded as woven
of two principal subjects set forth, restated, developed, and con
trasted, and eventually resolved.^
As Steppenwolf is a documentation of Hesse's own process of indi
viduation, his use of lyrically poetic language-pictures allows the
reader to participate in the process on levels of consciousness not
being reached by a non-inagistic clinic?1 prose, for example, the mandala of self cannot be described, yet its existence can be articulated
through symbolic images; poetry is, at times, symbolic.

The poetic lan

guage and musical undertones of Sterpenwolf generate a tone poem or*

®Anna Otten, ed. , Hess'* Companion (Frankfurt am Maim:
Verlag, 1970), pp. 104, 105.

Suhrkamp
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musical word picture capable of evoking sympathetic visions in the reader
due to the universal nature of the archetypes in the col’active uncon
scious.

And, as the entire novel is (chronologically) indicative of the

state of Harry’s individuation process.

Steppenwolf's language can be

seen as a milestone representative of the area to w Ich the inward jour
ney has progressed.

3y combining the elements of process, subjectivity

a.ic art into a stream of-consciousness narrative, Hesse leaves the reader
facing an existentialistic. dilemma; he (the reader) must look to his own
self for meaning in the novel.

Meaning muse necessarily arise from the

relationship of author/reader, just an "knowledge" for the existential
ist arises from an objective/subjective synthesis.

"Meaning" in this

sense might be interpreted as "self-knowledge," as what the reader
potentially finds in his relationship to Steppenwolf is a mirror which
reflects ar. ongoing poetic image of his own discovered self:

Hesse

cautions his readers to "look to themselves" when reading Steppenwolf.
. . . readers, it seems to me, have recognized themselves in
the Steppenwolf, identified themselves with him, suffered his
griefs, and dreamed his dreams.
. . Of course, I neither can
nor intend to tell my readers how they ought to understand my
tale. May everyone find in it what strikes a chord in him and
is of some use to him!10

Part II.

Setting as Process

The city ia which Steppenwolf is set is never named, yet physi
cal descriptions play an integral part in the novel.

All setting arises

within Harry Haller's stream-of-consciousness and reflects the state of
his psyche at that particular point in the individuation process.

Set

ting becomes so inextricably Integra* d with the total flow of Hai-y’s

lOnessa, Steppenwolf, pp. 5, 6,
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thought that without Hesse's ever directly stating *t , it could be con
cluded that the setting of Steppenwolt is within the psychic process of
Harry Haller.

It can be observed in a contrast of three physical

descriptions that the settings are representative of the evolutionary
state of Harry's inner lourney.

Early in the "Preface," Hesse describes

a vestibule in the huus■» next door:
He pointed as ne spoke to the entrace of the first floor
flat, where a widow lived. In the little space with parquet
flooring between the stairs, the window, and the g]asspanelled front door there stood a tall cupboard of mahogany,
with some old pewter on it, and in front of the cupboard on
the floor there were two plants, an azalea and an araucaria,
in large pots which stood on low stands. The plants looked
very pretty and were always kept spotlessly neat and clean,
ac I had often noticed with pleasure.
"Look at this little vestibule," Haller went on, "with the
araucaria a^d its wonderful smell. Many a time I can't £o by
without pausing a moment. At yout aunt's too, there is a
wonderful smell of order end extreme cleanliness, but this
little place of the araucaria, why, it's so shingly clean, so
dusted and polished and scoured, so inviolably clean that it
positively glitters.
I always have to take a deep breath of
it as I go by; don't you smell it too? What a fragrance there
here— the scent of floor polish with a fainter echo of tur
pentine blending with the mahogany and the washed leares of
the plants, of superlative bourgeoise cleanliness of care and
precision, of a feeling of duty and devotion to little things.
I don't know who lives here, but behind that door there must
oe a paradise of cleanliness and spotless mediocrity, of
ordered ways, a touching and anxious devotion life's little
habits and tasks. " H
At this early point in the novel/indivlocation process, Harry
deeply senses an internal conflict giving rise to ambivalent feelings.
He attributes his divided feelings to a singular duality in his nature,
the

ild wolf, and the civilized man, and sees his inner state external

ized in the juxtaposition of the wild plants in the ultra-clean room.

^Ibid

pp..

19,

20.
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Harry articulates his feelings, which are tantamount to his state of
being.
‘'Do not, please, chink for a moment," he went on as I remained
silent, "that 1 speak with irony. My dear sir, 1 would not for
the world laugh at the bourgeois life. It is true that I live in
another world, certainly not in this, and perhaps I could not
endure to live a single day in a house with araucarias. But
though 1 am a shabby old Steppenwolf, still 1 am the son of a
mother, and my mother too was the wife of a bourgeois, raised
plants and took care to have her house and home life as clean
and neat and tidy as ever she could make It. All that is brought
back to me by this breath of turpent’ne and by araucaria, and so
from time to time I sit down here and look into this quiet little
garden of order and rejoice that such things still are,"^The simplistic "nature v s, society" setting broadens in rela
tionship to the degree to which Harry penetrates his Own consciousness.
By changing setting from a room containing two identifiable plants and
some distinct articles of polished furniture to a strange tavern crowded
with shadowy figures, Hesse al30 marks the change of setting from Harry’9
conscious to his unconscious psyche.

Here in this unfamiliar locale,

filled with strange sounds and smells, Harry finds one person that he
senses he once knew, this person is Hermine, his anima, the Jungian link
between his conscious and unconscious.
Thus it was I found myself la^e at night in a distant and
unfamiliar part of the tn^r.; and there 1 went into a public
house from which there came the lively sound of dance music.
Over the entrance as I went in I read l,The Black Eagle" on
the signboard. Within I found it was a free night— crowds,
smoke, the smell of wine, and the clamour of vrices, with
dancing in a room at the back, from which the rrenzy of
music came. I stayed in the nearer room where there were
none but simple folk, some of th-»m poorly dressed, whereas
behind in the dance-hall elegantly dressed people were also
to be seen. Carried forward by the crowd, ] soon found
myself near the bar, wedged against a table at which sat a
pale and pretty girl against the wall. She wore a thin
dance-frock cut very low and a withered flower in her hair.
12 Ibid., p. 20.
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She gave me a friendly and observant look as I came up and with
a smile moved to one side to make room for me.
I found her charming, very much to my surprise, for I had
always avoided girls of her kind and regarded them with suspi
cion. And she treated me exactly in the way that was best for
me at that moment, and so she has since without exception.13
Harry's first entrance into the Black Eagle is probably symbolic
of Hesse's first reactions to the unconscious as encountered in the indi
viduation process.

The atmosphere in the Black Eagle is dark and the

figures shadowy; only one, Hermine, his anima has any descriptive indi
viduality.

As the individuation process circles deeper into the uncon

scious, so does the novel's action shift in setting in the episode
called "The Magic Theatre."

In the novel the Magic Theatre sequence

is depicted as a carnival-like masked ball, set in a building called
the "Globe Rooms."

As the evening progresses, Harry Haller tires of

the festive atmosphere and unable to find Hermine among the maskers,
decides to leave.

Searching for his coat-check ticket, he finds instead

a note in his pocket,
WheD, however, I examined the pasteboard counter for a number,
no number was to be seen.
Instead there was a scribble in a
tiny hand. I asked the attendant to wait and went to the
nearest light to read it. There in little crazy letters that
were scarcely legible was scrawled:
TONIGHT AT THE MAGIC THEATRE
FOR MADMEN ONLY
PRICE OF ADMITTANCE YOUR MIND.
NOT FOR EVERYBODY HERMINE IS IN HELL14
"Hell," according to Jung, is another name for the collective
unconscious and in the novel, the collective unconscious is reached

13Ibid., p. 102.

14 Ibid. , p. 1Q2.
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through the Magic Theatre.

In order to enter the Magic Theatre, Harry

must first lose his ego-personality or "mind."

Set within a mirror the

Magic Theatre sequence shows the total breakdown of Harry's egopersonality and reveals the collective unconscious as a series of doors
with signs on them; Pablo, Harry's guide (Jung's "Wizard" archetype) to
the Magic Theatre describes its dynamics:
We are in a magic theatre; a world of pictures, not realities.
See that you pick out beautiful and cheerful ones and show that
you really are not in love with your highly questionable person
ality any longer. Should you still, however, have a hankering
after it, you need only have another look in the mirror that I
will now show you. But you know the old proverb: "A mirror in
the hand is worth two on the wall." Ha! ha! (again that laugh,
beautiful and frightful!) "And now there only remains one little
ceremony and quite a gay one. You have now to cast aside the
spectacles of your personality. So come here and look in a
proper looking-glass. It will give you some fun."
Laughingly with a few droll caresses he turned me about so
that I faced the gigantic mirror on the wall. There I saw
myself.
I saw myself for a brief instant as my usual self, except
that I looked unusually good-humoured, bright and laughing.
But I had scarcely had time to recognize myself before the
reflection fell to pieces. A second, a third, a tenth, a twen
tieth figure sprang from it till the whole gigantic mirror was
full of nothing but Harrys or bits of him, each of which I saw
only for the instant of recognition.
Some very old. Others
were young. There were youths, boys, schoolboys, scamps, chil
dren. Fifty-year-olds and twenty-year-olds played leap frog.
Thirty-year-olds and five-year-old3, solemn and merry, worthy
and comic, well dressed and unpresentable, and even quite naked,
long-haired, and hairless, all were I and all were seen for a
flash, recognized and gone. They sprang from each other in all
directions, left and right and into the recesses of the mirror
and cl*an out of it. One, an elegant young fellow, leapt laugh
ing into Pablo's arms, embraced him and they went off together.
And one who particularly pleased me, a good looking and charming
boy of sixteen or seventeen years, sprang like lightning into
the corridor and began reading the notices on the doors. I went
after him and found him in front of a door on which was inscribed:
ALL GIRLS ARE YOURS
ONE QUARTER IN THE SLOT
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The dear boy hurled himself forward, made a leap and, fall
ing head first into the slot himself, disappeared behind the
door.
Pablo too had vanished.
So apparently had the mirror and
with it all the countless figures. I realized that I was now
left to myself and to the theatre, and I went with curiosity
from door to door and read on each its alluring invitation. ■”
By shifting setting from a distinctly identifiable room through
a cabalistical shadow world into a precisely defined yet surrealistic
universe of images, Hesse equates the levels of psychic consciousness
encountered in Jung’s individuation process.

As Harry experiences these

levels of consciousness, and subsequently discards the ego-personality,
he learns the truth about his self.

So skillfully does Hesse interweave

setting with the state of Harry's psychic consciousness that the two
seemingly become a single existentialistic process of becoming.

Part III.

Mood as Process

Mood in Steppenwolf also appears to arise from within the central
figure's total psychic expansion process.

Because it changes in accord

ance with Harry Haller's existentialistic decisions to become, mood is
congruent with and reflective of the individuation process as a whole.
The inward journey itself appears as a circuitous route which continually
crosses and recrosses the nebulous border between drearu and reality,
internal and external, and conscious and unconscious.

The mood of this

progressive changeability is manifested in Harry Haller's sequential
discovery and articulation of his many selves.

Hence, the mood of

Steppenwolf is subject to the particular personality (or archetype) of
Harry that is being affected at the time.
15 Ibid., pp. 208, 209.

Just as Harry's total self
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conceivably contains every archetype in the universe, so, too, is it
possible for the individual to manifest the mood associated with a spe
cific "type."

An examination of two episodes in the novel discloses

two entirely different types of moods, both of which contribute to the
overall mood of the process.

In case number one, Harry Haller freely-

associates his feelings toward what he terms "pleasant . . . days":
. . . it had been just one of those days which for a long while
now had fallen to my lot; the moderately pleasant, the wholly
bearable and tolerable, lukewarm days of a discontented middleaged man; days without special pains, without special cares,
without particular worry, without despair; days on which the
question whether the time has not come to follow the example
of Adalbert Stifter and have a fatal accident while shaving
should not be considered without agitation or anxiety, quietly
and matter-of-factly.
He who has known the other days, the angry ones of gout
attacks, or those with that wicked headache rooted behind the
eyeballs that casts a spell on every nerve of eye and ear with
a fiendish delight in torture, of those soul-destroying, evil
days of inward emptiness and despair, when, on thiB ravaged
earth, sucked dry by the vampires of finance, the world of men
and of so-called culture grins back at us with the lying, vul
gar, brazen glamour of a Fair and dogs us with the persistence
of an emetic, and when all is concentrated and focused to the
last pitch of the intolerable upon your own sick self— he who
has known these hellish days may be content indeed with normal
half-and-half days like today. Thankfully you sit by the warm
stove, thankfully you assure yourself as you read your morning
paper that another day has come and no war broken out again,
no new dictatorship has been set up, no particularly disgi^sting
scandal been unveiled in the worlds of politics or finance.
Thankfully you tune the strings of your rusty lyre to a moder
ated, to a passably joyful, nay, to an even delighted psalm of
thanksgiving and with it bore your quiet, flabby and slightly
muzzy half-and-half god of contentment; and in the thick warm
air of a contented boredom and very welcome painlessness, the
nodding half-and-half god and the s’ightly grey-haired halfand-half man who sings his muffled psalm, look like twins.16
A mood of frustrated boredom in "For Madmen Only" gives way to
a quite different feeling as Harry Haller waits for Hermine, his anima,
on another day:
16 Ibid., pp. 33, 34.
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It was for next Tuesday evening that I had invited the charm
ing and remarkable girl of the Black Eagle, and I was at a loss
to know how to pass the time till then; and when at least Tuesday
came, the importance of my relation to this unknown girl had
become alarmingly clear to me. I thought of nothing but her, I
expected everything from her. I was ready to lay everything at
her feet. I was not in the least in love with her. Yet I had
only to imagine that she might fail to keep the appointment, or
forget it, to see where I stood. Then the world would be a desert
once more, one day as dreary and worthless as the last, and the
deathly stillness and wretchedness would surround me once more on
all sides with no way out from this hell of silence except the
razor. And these few days had not made me think any the more
fondly of the razor. It had lost none of its terror. This was
indeed the hateful truth: I dreaded to cut my throat with a hor
ror that crushed my heart. My fear was as wild and obstinate as
though I were the healthiest of men and my life a paradise, I
realized my situation recklessly and without a single illusion.
I realized that it was the unendurable tension between inability
to live and inability to die that made the unknown girl, the
pretty dancer of the Black Eagle, so important to me. She was
the one window, the one tiny crack in my black hole of dread.
She was my release and my way to freedom. She had to teach me
to live or teach me tc die. . . . There was no longer the least
importance for me in any knowledge or perception I might have.
Indeed, I had plenty of that, for the ignom-.ny under which I
suffered lay just in this— that I saw my own situation so clearly
and was so very conscious of it. . . . But what I needed was not
knowledge and understanding. What I longed for in my despair was
life and resolution, action and reaction, impulse and impetus.
It was unimaginably beautiful and new for me who for a long
while had been too listless to await anything or to find joy in
anything— yes, it was wonderful to be running here ard there all
day long in restless anxiety and intense expectation, to be
anticipating the meeting and the talk and the outcome that the
evening had in store, to be shaving and dressing with peculiar
care (new linen, new tie, new laces in my shoes). Whoever this
intelligent and mysterious girl might be and however she got
into this relation to myself was of no consequence,
She was
there.I?
Although Hesse, in both excerpts, employs the same introspective
diction in representing the sporadic flow of thoughts typical of internal
monologue, the moods evoked by the selections are deducibly different as
Harry himself has become a different person in each sequence.

17Ibid., pp. 123-125.

In the

64

first quote, Harry's psychic attitude appears depressed, confused and
indecisive, he has not yet gained the knowledge of self he will even
tually find in the "Treatise on the Steppenwolfhence, he suffers and
blames the bourgeoisie, speaks of suicide, and throws himself against
the confines of his conscious ego, all in an attempt to break out of
his "muzzled" condition.

The depressing frustration of Harry's thoughts

infuses the stream of consciousness narrative and imbues it with a mood
of stifled, hopeless confusion.

However, the second quotation occurs

after Harry has progressed a substantial distance on his circular road
to individuation.

At this point his ego-personality has been exposed

as an illusion, he has been educated to the fallacy of a single duality
of self (half man-half wolf) and has awakened to the manifold aspects
of the self to the point where he has entered a relationship with his
anima.

Harry no longer seeks to break out of his dilemma, but has

chosen to look inward to the self.

The new psychic state creates a new

mood, a mood of optimistic hopefulness, entailing knowledge of an
expanded consciousness based on experience.

The evolution of mood in

Steppenwolf follows the course of the individuation process.

Just as

the novel is set in the psychic process of Harry Haller, the pervading
mood evolves out of that same existential process and becomes as diverse
as the number of selves contained in the manifested totality.

Part IV.

Structure and Plot as Processes

The totality of Steppenwolf can be seen as an ongoing inward
jcurney to self along a specific route marked out by Jung's individua
tion process.

The structural overlay of the novel is patterned accord

ing to the Jungian process.

Harry's journey to self-knowledge, or
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self-actualization, takes him past many psychological points of progress
which are marked by specific literary devices.

For example, the novel

is divided into two parts, one part representative of the conscious and
the other the unconscious psychic states.

Further, Steppenwolf has

three chapters, "Preface," "For Madmen Only," and "Treatise on the Step
penwolf," which break down in accordance with the "conscious," "personal
unconscious," and "collective unconscious" aspects of the total psyche.
Although the lengthy chapter three, "Treatise on the Steppenwolf" is not
divided into two chapters, there is an obvious shift from the use of the
"objective" omniscient author's point of view in the notebook device
(the Treatise is in the form of a little book given to Harry by the Ped
dler) in that portion of the chapter to the narrator's subjective streamof-consciousness in the Magic Theatre sequence with which the novel ends.
A transitional poem marks the end of the treatise and the submersion into
the Magic Theatre sequence.

The poem is perhaps

symbolic bridging

process which carries the action from the personal unconscious into the
first fringes of the collective unconscious.
The inwardly spiraling route which Harry Haller follows in his
search for self-equalibrium involves a corresponding pattern of psychic
behavior.

As the individuation process progresses inwardly, Harry

repeats an existentialistic pattern:

(1) he suffers an awareness of

an inner conflict, (2) he confronts his self with the choices involved
in resolving the conflict, (3) he initiates an existentialistic. deci
sion based on the recognized state of self, (4) he acts and learns
simultaneously in an experience which gives way to an expanded episte
mological concept of self upon which the next choice will be based.
The plot of Steppenwolf is made ud of a series of these existentialistic
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choices and the novel's action is the progression from one choice to the
next.

With each new decision, Harry discovers a "new" relationship

between the self and the external world as every choice becomes a fur
ther unmasking of the conscious ego and a revelat
universe in microcosm.

m of the self as the

As each persona falls, Harry mov'-- '■loser and

closer to becoming totally self-actualized, the goal of both Jung's
individuation process and Hesse's philosophy of education.

It might be

said that Harry is in the process of becoming who he really is, but as
both Jung and Hesse feel that this goal of self is never attained, Harry
must look to the existentialistic process itself as an immediate manifes
tation of self.

The novel ends with Harry's acknowledging the vast

expansion of his self-awareness and his vowing to renew the process
toward the goal of totality, fully cognizant that the process of becom
ing is in itself the goal.

The novel's structure and plot then are com

parable to the route taken by the individual as he traverses ever
inwardly toward the self and the synthesis with the universal All.

Part V.

Characterization as Process

The total character of Harry Haller c n be viewed as an ongoing
process in which the ego-conscious illusion of the Steppenwolf as a sin
gular duality of half man-half wolf is subsequently dissolved and replaced
by a sequential recognition of the total self as a manifestation of every
set of opposites in the universe.

Harry's inward journey to self-

actualization involves a series of encounters, each a simultaneous
unmasking of the illusionary ego-personality and a revelation of the
true nature of the manifold self.

In Steppenwolf, Hesse, actuates this

development of character and personality process by allowing Harry to
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interact and counterchange selves with other personality types.

Each

time Harry meets a new person in the novel, an expanding synthesis of
self takes place as he recognizes the specific type represented by the
other person to be but one part of his total psyche.

Every other char

acter in the novel, then, tentatively represents a particular dimension
of Harry's total self.

Taken separately, each person in the novv.1 sug

gests the point of development in Harry's individuation process which
is undergoing the existentialistic knowledge/experience synthesis at
that time; taken all together, they form the total epistemological con
cept to the character and personality of Harry Haller.
In the following character sketches, each person will be treated
in the sequence In which he appears in the novel.

And, as Hesse depends

mostly upon Harry's subjective comments to identify and characterize the
emerging personality types, it is left up to the reader to explore his
own psyche for feelings and thoughts toward both the character type and
toward Harry's reactions to the character.

THE NEPHEW
The character and personality of the Nephew is unique in the
novol in that he is the only person who offers an external perception
of Harry Haller.
25 - 30.

He probably represents Harry himself at the age of

The Nephew's dichotomized reactions toward Harry encompass a

point-counterpoint existentialistic questioning of whether or not he
(the Nephew) will undertake the inner journey to self-becoming.

He is

a Harry in early miniature, torn between an empathic identification
with Harry the existentialist and a bourgeois need to conform to a col
lective social and moral conscience.

The Nephew, as does Harry,
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undergoes an evolution of character as can be witnessed in his comments
about Harry; when he first meets Haller, the Nephew says of him:

. .

I was at once struck by something peculiar about him; and my first
natural reaction was repugnance. . . .
As the Nephew's room in the Aunt's house adjoins Harry's, he is
drawn increasingly in contact with him causing him (the Nephew) to
revise his priggish first impression of Harry.
This shrinking was in course of time replaced by a sympathy
inspired by pity for one who has suffered so long and deeply,
and whose loneliness and inward dying I witnessed. . . . I saw
that Haller was a genius of suffering and that in the meaning
of many sayings of Nietzsche, he had created within himself an
ingenious, a boundless and frightful capacity for pain. . . .^9
The Nephew's fascination for Harry's lonely Nietzscuien suffer
ing grows until in what probably echoes Harry's (and Hesse's) existentialistic decision to become, he (the Nephew) publishes Harry Haller's
records, which are, of course, Steppenwolf,
. . . A nature such as Nietzschie’s had to suffer our present
ills more than a generation in advance. What he had to go
through alone and misunderstood, thousands suffer today.
I often had to think of these words while reading the
records. Haller belongs to those who have been caught between
two ages, who are outside of all security and innocence. He
belongs to those whose fate it is to live the whole riddle of
human destiny heightened to the pitch of a personal torture.
There, as it seems to me, lies the meaning these records
can have for us, and because of this I decided to publish them.
For the rest, I neither approve r.or condemn. Let every reader
do as fr'i conscience bids him.-0
The Nephew's nature is one as complex as Harry's; he is smug
and restless, intellectual and feeling, aloof and warm, insulated and
perceptive; he is, in short, a composite of dichotomies which clash
inwardly and finally result in his publishing Harry's manuscript;
18 Ibid., p. 15.

19 Ibid., p . 16.

20 Ibid., p p . 28, 29.
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the Nephew essentially represents the existentialist's decision to
become.

THE AUNT
The Nephew's Aunt, Harry's landlady, is, as the Nephew states,
an opposite:

"my Aunt, who unlike me is the very reverse of an intel

lectual person . . ."23

Whereas Hairy and the Nephew appear to be

overly developed intellectually, the Aunt seems to react automatically
in accordance with her feeling perceptions.

She is the kindly model

of all positive middle-class virtues, yet she seems accepting of all
the philosophical pronouncements Harry gives so freely in her company.
She senses that harry Haller is suffering inwardly, but she never intellectualizes his problem of being torn between the wolf and the human,
she says simply, "I know well enough. . . . There's a smell of clean
liness and good order here, of comfort and respectability. . . .
looks as if he hadn't been used to it lately and missed it.'

He

oo
'

She trusts Harry even though she has just met him; the Nephew
says of her:

"My aunt . . . had let herself be altogether captivated

and charmed by the stranger.

For she never took a lodger with whom

she could not have a human, friendly, and as it were, aunt like or,
rather, motherly relation. . . ."23
The Aunt is that warmly human part of Harry which depends
totally on feelings, the polarity to the rational, intellectual
bourgeois businessman Nephew.

21Ibid., p. 15.
23Ibid., p. 10

“"Ibid.
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THE PEDDLER
An eerie shadow figure who appears only twice, once to give Harry
a copy cf "The Treatise on the Steppenwolf," and again to direct Harry
to the Black Eagle.

Although the Peddler mumbles only the cryptic words,

"Not for everybody"2^ when he gives Harry the treatise and grovzls, "Show
tonight. . . .

Go to the black Eagle, man, if tha's what you want."25

When he directs Harry to ^he Black Eagle, he (the Peddler) appears imme
diately before two of Harry s most important existentialistic choices,
namely to read the treatise and discover the manifold nature of the
self, and to go to the Black Eagle where he meets Hermine, his antma.
The Peddler is the embodiment of an existentialistic choice, one that
arises from within the shadows of the psyche, whose effect will dictate
the Tap of life.

HERMINE
In Jungian terms, Hermine is Harry's anima and seemingly serves
as both the archetype of the shadow and tt e archetype of the soul-image
in Harry's individuation process.

She is the Yin half of the Tao's uni

versal Yin/Yang concept of polar opposites.
she represents nature, the earth mother.

In Schopenhauerian terms,

She is the Dionysian sensual

aspect of man's totality as opposed to the Apollonian or rationally
ordered portion.

In the novel, Harry finds Hermine in a time of crisis

and she guides him in developing che hitherto neglected "fe.eling" part
of his nature.

She teach os him to dance and to appreciate jazz music.

She introduces him to Maria and Pablo who teach Harry to love and laugh.

24Ibid., p. 49.

25Ibid., p. 89.
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Physically, she resembles a childhood friend of Harry's named Hermann but
proves to be the embodiment of Hirry's ideal female; she is his combined
teacher, lover, friend, mother and master.

She serves a 3 the guide

between Harry's conscious and unconscious (the anima's function in Jung's
individuation process) and helps him attain the balance necessary for
self-actualization.

Hermine summarizes her relationship to Harry as

follows:
Doesn't your learning reveal to you the reason why I please
and mean so much to you is because I am a kind of looking-glass
for you, because there's something in me that answers and under
stands you. Really, we ought all to be such looking-glasses to
each other . . . just as something in me corresponds and gives
you confidence, so it is with me.*6

MARIA
Maris is the beautiful uninhibited prostitute who teaches Harry
the joys of dancing and uninvolved sex.

Maria is kind, and in the same

way as the Aunt, a sensual person; however, Marla belongs to the world
of the demimonde and the Aunt to the world of the respectable bourgeoisie.
Just as Harry can speak uninhibitedly to the Aunt, he also can let him
self feel instead of think with Maria.

Harry says of Maria as he dances

with her:
I grasped her and performed the first steps. . . . She was
not long in taking my measure and taking charge of me. She
danced wonderfully and I was caught by her rhythm. I forgot
for the moment all the rules I had conscientiously learnt and
simply floated along. . . . I owned to her that this was the
first time in my life that I had ever really danced. She
smiled encouragement and replied to my enchanted gaze and flat
tering words with a wonderful compliance, not of words, but of
movements whose soft enchantment brought us more delightfully
in touch.22

26Ibid., p. 128.

22Ibid., p . 144.
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PABLO
In Jungian terms of the individuation process, Pablo appears as
the archetype of the wise old man, or wizard.

In the novel he appears

as the perfect natural man, a ja 2 Z musician capable of producing sen
suous music which appeals directly to the emotions.

Pablo serves as

the guide through the Magic Theatre (Jung's collective unconscious) and
destroys Harry's ego-consciousness by the use of a mirror.

Pablo causes

Harry to kill Hermine by appearing nude with her, obviously having had
sex with her.

Pablo is beautiful, uninhibited and exotic.

Harry, in

words which parallel the Nephew's comments about Harry himself the first
time he saw him, describes his reactions to the man whose personality he
(Harry) is destined to find in his own self.
As for myself, I must say, that I was not any means delighted
with this gentleman at this first encounter. He was good-looking,
I could not deny, both of face and figure, but I could not dis
cover what further advantages he had. . . . Closely looked at,
this beautiful exotic demigod of love was no more than a compla
cent and rather spoilt young man with pleasant manners. . . .
Between him and me, however, there appeared nothing whatever in
common. . . . We came from opposite parts of the world and spoke
languages in which no two words were akin.28
In his final analysis, Harry comes to realize that Pablo is his
animus; also he is the ideal Harry is in the process of becoming.
I understood it all. I understood Pablo. . . . I knew all
the hundred thousand pieces of life's game were in my pocket. . . .
I would sample its tortures once more and shudder again at its
senselessness.
I would traverse not once more, but often, the
hell of my inner being. . . . One day I would be a better hand at
the game. One day I would learn how to laugh. Pablo was waiting
for me, and Mozart too. 29*
9
2

2®Ibid., pp. 145, 146.
29Ibid., pp. 252, 253.
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ERICA
Erica is a beautiful woman whose picture hangs in Harry's room,
and with whom Harry often quarrels.

In Steppenwolf, Erica represents

all the middle-class values with which Harry is eternally at odds; Harry
cares for Erica but he cannot live with her.

The Nephew explains the

relationship between Erica and Harry:
When the doorbell rang, I opened the door and there stood a
young and very pretty woman, whom, as soon as she asked for Mr.
Haller, I recognized from a photograph in his room. . . . She
stayed for a short while with him, but soon I heard them both
come downstairs and go out, talking and laughing very happily.
. . . But before an hour had gone he came back alone and dragged
himself wearily upstairs with his sad and heavy tread.30
Harry, in a comment on Maria and sex, mentions guilt in connec
tion with sex, possibly the instance to which he refers involves Erica
and the bourgeois attitudes toward sex.
I had learnt from her (Maria) once more before the end, to
confine myself like a child to life's surface play, to pursue
a fleeting joy, and to be both child and beast in the innocence
of sex— a state that (in earlier life) I had only known rarely
and as an exception. The life of the senses and of sex had
nearly always had for me the accompaniment of guilt, the sweet
but bitter taste of forbidden fruit that puts a spiritual man
on his guard.31
Harry speaks of Erica.
There was Erica, it is true, but for a long while we had lived
apart. We rarely saw one another without quarrelling and at the
moment I did not even know her address. She came to see me now
and then, or I made the journey to her, and since both of us were
lonely, difficult people related somehow to one another in soul,
and sickness of soul, there was a link between us that held in
spite of all. But would she not perhaps breathe more freely if
she had heard of my death? I did not know. I did not know either
how far my own feeling for her was to be relied upon. To know
anything of such matters one needs to live in a world of practical
possibilities.32

30lbid., p . 24.

31Ibid., p. 184.

32 Ibid., p. 87.
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THE PROFESSOR AND HIS WIFE
The professor and his wife are friends and associates of Harry's
who recognize him on the street and ask him to their home for dinner.
Harry accepts the invitation but realizes that their common interest in
Asiatic and Indian mythology is no longer of any interest to him.

The

professor, however, has made interpreting mythologies his life's work
and has in a sense "died" as a result of reaching a goal.

Harry

describes his former friend:
There, he lives, I thought, and carries on his labours year
by year, reads and annotates texts, seeks for analogies between
western Asiatic and Indian mythologies, and it satisfies him,
because he believes in the studies whose servant he is; he
believes in the value of mere knowledge and its acquisition,
because he believes in progress and evolution. He has not been
through the war, nor is he acquainted with the shattering of
the foundations of thought by Einstein (that, thinks he, only
concerns the mathematicians). He sees nothing of the prepara
tions for the next war that are going on all round him. He
hates Tews and Communists. He is a good, unthinking, happy
child, who takes himself seriously; and, in fact, he is much
to be envied.
I entered the house. A maid in cap and apron opened. Warned
by some premonition, 1 noticed with care where she laid my hat
and coat, and was then shov.-n into a warm and well-lighted room
and requested to wait. Instead of saying a prayer or taking a
nap, I followed a wayward impulse and picked up the first thing
I saw. It chanced to be a small picture in a frame that stood
on the round table leaning back on its paste-board support. It
was an engraving and it represented the poet Goethe as an old man
full of character, with a finely chiselled face and a genius's
mane. Neither the renowned fire of his eyes nor the lonely and
tragic expression beneath the courtly whitewash, was lacking. To
this the artist had given special care, and he had succeeded in
combining the elemental force of the old man with a somewhat pro
fessional make-up of self-discipline and righteousness, without
prejudice to his profundity; and had much of him, all in all, a
really charming old gentleman, fit to adorn any drawing room. No
doubt this portrait was no worse than others of its description.
It was much the same as all those representations by careful
craftsmen of saviours, apostles, heroes, thinkers, and statesmen.
Perhaps I found it exasperating only because of a certain preten
tious virtuosity.
In any case, and whatever the cause, this
empty and self-satisfied presentation of the aged Goethe shrieked
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at me at once as a fatal discord, exasperated and irritable as I
was already.
It told me that I ought never to have come. Here
fine Old Masters and the Nation's Great Ones were at home, not
Steppenwolves.33
Apparently, in addition to representing a smug bourgeois whose
political and moral beliefs reflect the collective mind the the National
istic state, the professor and his wife also depict a middle-class atti
tude toward genius and greatness; an attitude which "cleans up" the
character and personality of its heroes in the same fashion it "cleans
up" wild plants by polishing them and ordering them in a civilized house
hold.

The professor and his wife appear the epitome of all that the wolf

in Harry's nature finds intolerable; yet, because they (the professor and
his wife) appear as the wolf's antipodes, they become one half of a polar
ity which must arise simultaneously with the wolf in order to give total
ity to Harry's self.

In speaking of the professor and his wife, Harry

(Hesse) might be saying:

"There, but for the sake/curse of an existen-

tialistic awakening go I, caught in the goal, not at_ it."

ATTORNEY GENERAL LORING
Loring appears in the Magic Theatre sequence as a bureaucrat who
blames an external force, i.e., "duty," for his having been responsible
for men's deaths as a public prosecutor.
ment of:

"You are a public prosecutor.

man could be a public prosecutor.

Loring responds to Harry's com
I never could understand how a

You make your living by hanging other

men, poor devils mostly, to trial and passing sentence on them,"34 by
saying, "I do my duty.

It was my office.

Exactly as it is the office

of the hangman to hang those whom I condemn to de-ath."33

33Ibid., pp. 94, 95.

34Ibid., p. 216.

j5Ibid. , p. 216.

76

GUSTAV
Gustav is also in the Magic Theatre, a man who kills for pleasure
and does not use duty as an excuse for his actions.

Gustav, while dis

allowing the responsibility of duty, sees guilt as a motivation for
killing.
The conception of cuty is certainly unknwon to me— now.
Formerly I had a great deal of official concern with it. I
was a professor of theology. Besides that, I was a soldier
and went through the war. What seemed to me to be duty and
what the authorities and my superior officers from time to
time commanded me to do was not by any means good. I would
rather have done the opposite. But granting that the concep
tion of duty is no longer known to me, I still know the con
ception of guilt— perhaps they are the same thing. In so far
as a mother bore me, I am guilty. I am condemned to live. I
am obliged to belong to a State, to serve as a soldier, to kill
and to pay taxes for armaments. And now at this moment the
guilt of life has brought me once more to the necessity of
killing people as it did in the war. And this time I have no
repugnance. I am resigned to the guilt. I have no objection
to this stupid congested world going to bits. I am glad to
help and glad to perish with it.36
Left with a sense of non-duty, would the individual kill simply
because it is in his nature to kill?

For the existentialist, non-duty

is as externally imposed as duty and amounts to precisely the same thing;
non-duty is as much of a license as is duty.

For the existentialist, the

responsibility for all actions still lies with the self; the self, as
Hesse suggests, will balance itself and not murder at will when all the
external checks are removed; it is not in the nature of the will to mur
der for its own sake.

THE IMMORTALS, GOETHE AND MOZART
Goethe and Mozart are geniuses who have transcended the bourgeois
pull toward a collective conscience and have risen to an individuality

36Ibid. , pp. 216, 217.
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that Harry, the Steppenwolf, aspires to emulate.

Hesse says of Goethe:

. . . with Goethe I have constantly been forced to hold imag
inary conversations and engage in conflicts of ideas (one of
them is recorded in Steppenwolf, one from among hundreds). . . .
This wisdom of Goethe's . . . is no longer middle class . . .
but instead breathes the same air as the wisdom of India, China,
Greece, is no longer will and no longer intellect but piety,
awe, the willingness to serve - Tao. . . . For me this the loft
iest figure of Goethe, and in it the contradictions are recon
ciled; it does not wrap itself in onesided Apollonian classicism,
nor in the dark spirit of Faust in search of the "Mothers";
rather it consists precisely in this bipolarity, in this being
nowhere and everywhere at home. . . . He is timeless, for all
wisdom is timeless. He is impersonal, for all wisdom transcends
the person.37
In the novel, both characters, Goethe and Mozart, suggest to
Harry Haller that in order to transcend the middle class regression
toward an "average," the individual must develop a sense of humor which
allows him to stand outside the stunting rules of the bourgeoisie and
laugh at everything, including himself.

The picture which the profes

sor's wife has of Goethe is a sentimentalized version of the great poet;
it has a benign countenance; however, Harry the existentialist sees him
an existential teaching device as Harry Haller, Hesse and the reader all
experience the process of becoming through a triadic relationship of
character, author and reader.

The theme of Steppenwolf whose existen-

tialistic-epistemological vibrations reach others through the articu
lated experiences of Harry Haller the Steopenwolf is the theme of the
individual becoming.

Steppenwolf is Hermann Hesse's philosophy of edu

cation, an existentialistic record that was written as It had been
experienced.

^Hesse, My Belief, pp. 181-187.

CHAPTER V

THE PROCESS OF HESSE'S PHILOSOPHY OF EDUCATION AS
EXPRESSED IN STEPPENWOLF

Hesse's philosophy of education is expressed in Steppenwolf
through Jung's individuation process; the two arise simultaneously
throughout the novel as the same process.

By experiencing the mani

festations of the multitudinous aspects of the self through his
choices, Harry Haller becomes, and, in becoming, is educated, to the
experience of self.

The process of educat' n in Steppenwolf involves

the reader in a cathartic relationship with Harry Haller in which he
(the reader) sees his own process of becoming reflected in Harry, the
Steppenwolf.

The motif of the mirror, as a teaching/learning device,

recurs throughout Steppenwolf; it is also found in Hesse's own words
concerning what he feels is education, and how he sees his educational
philosophy applied existentially.

Hesse discusses his precepts in a

conversation with Otten:
First, the discussion centered on serious ideas— among them
the role and vocation of the writer and teacher. Then we had an
amusing chat about American education, with Hesse trying to see
it in terms of his Tubingen at the turn of the century. Words
like Castalia and Magic Theatre got tossed around considerably.
It was clear that Hesse was opposed to any educational system
that subscribed to authoritarian rule by the teacher. He advo
cated a student-centered Socratic dialogue and experiential edu
cation. Telling me that his youthful correspondents had been
asking him for guidance for years, he said that he did not want
to be a counselor, a physician, or a leader, and if there was
anything he ever intended to teach, it was that young people
should become themselves. He only wanted to help them see
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themselves more clearly, like an older brother would who found
his Way. "The problem is," he confided, "that the Hesse whom
they read, love, or blame is an image of their own Self. They
recognize in him only what is akin to their own thinking and
ask him for confirmation of these thoughts, and guidance. This
I cannot do. They have to find their Way themselves. I am
only their mirror I"1
Hesse follows the pattern of Jung’s individuation process through
out Steppenwolf.

He divides the novel into two parts to represent Jung’s

concept of the conscious and unconscious psychic states.

The novel's set

ting, mood, structure, plot, characterization and theme are all ongoing
processes which travel toward a goal of self-actualization but never
quite achieve it; Jung and Hesse feel that individuation in itself is
a process of self-perpetuation.

The entire novel is a process in which

the individual's ego-personality undergoes a processional deterioration
until at last all parts of the self are manifested in a mandalic balance
among the ego-personality, the conscious and the unconscious.

Harry's

growth (manifestation of selves) takes place as he encounters others on
his inward journey.

It is through this mirror-like relationship with

others (opposites) that Harry sees parts of his own totality reflected
in other characters in the novel; hence he learns as he experiences
each succeeding level of consciousness the true multiple nature of the
self.

Harry's growth which is rendered in terms of Hesse's philosophy

of education takes place as Harry makes existentialistic decisions to
become, and passes through Jung's three levels of consciousness.

The

Nephew's "Preface" is an exploration of Ha-ry's conscious psyche.
"For Madmen Only" sees Harry's self-actualization process move from
o
^Anna Otten, ed. , Hesse Companion (Frr.ukfurt am Main:
Verlag, 1970), pp. 10, 11.

Suhrkamp
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the conscious to the borders of the personal unconscious which is passed
into by his reading of "The Treatise on the Sveppenwolf."

The "Magic

Theatre" sequence leads Harry from the personal unconscious deeper and
deeper into the innermost realms of the collective unconscious and his
synthesis with Jung's archetypes.

The novel ends, not with Harry achiev

ing self-actualization, but with the realization that self-actualization
is not an end but a process.

Attaining each psychic plane requires an

existentialistic decision; each decision entails an epistemological
awareness of the relationship between polar opposites and each relation
ship balances, synthesizes and leads inward to still another decision
based upon the knowledge/experience of the previous encounter/relation
ship .
The decision encountered in the Nephew's "Preface" is one that
every individual must face at some point in his life if he is to become
an existentialist; that decision is, of course, whether he chooses to
pursue the inward journey to self-actualization, or, to submit to exter
nal forces for identity.

The Nephew's age is never stated exactly,

though he seems to be somewhere in his middle twenties, about half the
age of Harry Haller who is forty-seven.

As both the Nephew's "Preface"

and Harry Haller's "Records" begin in medias res, it draws attention to
the possible parallel of processes, i.e., the Nephew's level of psychic
consciousness; this is representative of Harry Haller's at that age; in
turn, Harry could be a future reflection of what the Nephew must become
if he is to suffer the Nietzschien loneliness of existential awareness.
The Nephew's attitudinal evolution towards Harry Haller depicts the
attenuation of an early bourgeois condemnation of Harry as a threaten
ing outsider to a professed affinity for the tragic Steppenwolf which
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results in the Nephew's decision to publish Harry's manuscript; accord
ing to the Nephew:
. . . he gave the impression of having come out of an ^lien
world . . . and yet about the whole man there was a strange and,
as it seemed to me, disagreeable o: hostile atmosphere . . . he
carried himself in a way I did not like . . . there was some
thing weary and undecided about it . . . he vas well, though
carelessly dressed . . . unable to take himself seriously. . . .
This shrinking was in course of time replaced by a sympathy
inspired by pity for one who had suffered so long and deeply,
and whose loneliness and inward dying I witnessed. . . . At this
time I became more and more conscious, too, that this affliction
was not due to any defects of nature, but rather to a profusion
of gifts and powers which had not achieved harmonv. I saw that
Haller was a genius of suffering and that in ..he meaning of many
sayings of Nietzsche, he had created within himself a boundless
and frightful capacity for pain. . . . And now we come to these
records of Haller's . . . owing to my acquaintance with Haller I
have been able, to some extent, to understand them and even to
improve them. . . . I see them as a document of the times . . .
they mean literally a journey through hell, a sometimes fearful,
sometimes courageous journey through the chaos of a world whose
souls dwell in darkness, a journey undertaken with the determina
tion to go through hell from one end to the other, to give battle
to chaos, and to bear evil to the full. . . . Haller belongs to
those who have been caught between two ages, who are outside of
all security and innocence. He belongs to those whose fate it
is to live the whole riddle of human destiny heightened to the
pitch of a personal torture, a personal hell. There, as it
seems to me, lies the meaning these records can have for us,
and because of this I decided to publish them. . . .^
By publishing Harry Haller's manuscript, the Nephew makes the
existentialist's first decision:

to undertake his own inward journey

to self.
"For Madmen Only" begins with K'rry Haller's rising conscious
awareness of the human suffering caused by the conflict of man's natural
urgings to follow his "inner voice" and society's need to impose rules
and order on these human feelings in order to "civilize" and control
nature.

This "controlled" condition which Harry feels so •'ntensely
^Hesse, Steppenwolf, pp. 2-29.
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is articulated in his psychic relationship with two plants, an azalea
and an araucaria.

Jung speaks of man's identification with an object

in nature as a "mystical participation" and claims that there is really
no border between the psyche and nature; they are, in fact, part of each
other:
What we call the "psyche" is by no means identical with our
consciousness and its contents. . . . Our psyche is part of
nature and its enigma is limitless. Thus we cannot define
either the psyche or nature. We can merely state what we
believe them to be and describe, as best we can, how they
function. . . . Many primatives assume that man has a "bush
soul" as well as his own, and that this bush soul is incar
nate in a wild animal or a tree with which the individual has
some kind of psychic identity . . . called a "mystical par
ticipation" . . . one of the most common mental derangements
that occur among primitive people is what they call "the loss
of soul" . . . which means a noticeable disruption of con
sciousness. . . . If the bush soul is a tree, the tree is
presumed to have something like parental authority over the
individual concerned. In both cases an injury to the bush
soul is interpreted as an injury to the man. . . .3
Harry sees his own lonely "society versus nature" conflict
reflected in the placement of the two wild plants within tb

confines

of an ultraclean, highly polished vestibule in the house next to the
Aunt's.

He feels the plants to be prisoners of cleanliness and order,

hey represent nature "cleaned up" in order to conform to the bourgeois
surroundings, in the "remaking" process they appear to Harry to have
lost their souls, just as Harry feels he has done.
And now I come to the araucaria. I must tell you that on
the first floor of this house the stairs pass by a little ves
tibule at the entrance to a flat which, I am convinced, is even
more spotlessly swept and garnished than others; for this little
vestibule shines with a super-human housewifery.
It is a little
temple of order. On the parquet floor, where it seems desecra
tion to tread, are two elegant stands and on each a large pot.
In one grows an azalea. In the other a stately araucaria, a

^Jung, Man and His Symbols, p. 67,
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thriving, straight-grown baby-tree, a perfect specimen, which
to the last needle of the topmost twig reflects the pride of
frequent ablutions.
Sometimes, when I know that I am unob
served, I use this place as a temple. I take my seat on a
step of the stairs above the araucaria and, resting awhile
with folded hands, I contemplate this little garden of order
and let the touching air it has and its somewhat ridiculous
loneliness move me to the depths of my soul.^
The suggested empathy Harry feels for the azalea and the arau
caria being caught up in a situation which belies their wild nature
intensifies as "For Madmen Only" leads Harry the Steppenwolf to the
brink of a faulty dilemma; he believes that to resolve the inner con
flict he suffers, he must become either a man or a wolf for he cannot
sustain the duality produced by these opposite natures

Harry’s suf

fering brings him to consider suicide as a resolution; he ponders
. whether the time has not come to follow the example of Adalbert
Stifter and have a fatal accident while shaving. . . ."*
5
While debating the possibility of suicide, Harry leaves his room
and goes for an evening walk.

As the evening turns into night, Harry’s

steam-of-consciousness is broken by his discovery of a new gateway in
the wall of an old churchyard.

He sees a strange neon sign above the

gateway which reads:
MAGIC THEATRE
ENTRANCE NOT FOR EVF. .fBODY
FOR MADMEN ONI
The sign and the gateway disappear and Harry begins his walk back toward
home; however, along the way he meets a peddler who carries a sxgn read
ing:

^Hesse, Steppenwolf, pp. 36, 37.
5Ibid. , p. 33.
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ANARCHIST EVENING ENTERTAINMENT
MAGIC THEATRE
ENTRANCE NOT FOR EVERYONE
The eerie peddler gives Harry a small book which bears on its cover the
title for the next chapter in Steppenwolf, "Treatise on the Steppenwolf,
Not for Everybody."
Harry's encounters with the gateway in the churchyard wall and
the strange peddler might be seen, in Jungian terms, as milestones in
the individuation process as the individual becomes aware of the exis
tence of the unconscious and moves into the personal unconscious area of
his psyche.

It Is now up to Harry to make his choice, either to read

the treatise and become in the existentialistic sense or actually to die
by the razor; or, to die symbolically by not reading the treatise and
stagnating in his own inner dilemma.

Harry makes the existentialistic

choice to live by reading "The Treatise on the Steppenwolf"; it provides
a major epistemological insight into his true nature.

The treatise

explodes the illusion that he is simply half man and half wolf, and
permits him to progress further in his process of individuation.

Harry

has acted existentially; in a simultaneous experience/knowledge process,
he has gained a broadened epistemological insight into the nature of the
self.

But, for the existentialist, knowledge alone does not exist out

side the experience; so, in order for Harry to find total truth in the
self, he must continue to experience the manifestations of other selves
as he journeys further inward.
As Harry's individuation process is a circuitous route, his
next decision seems to be exactly the same as his last, i.e., to live
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or to die.

After a horrifying encounter with the professor and his

wife, Harry again contemplates suicide:
What a hideous day of shame and wretchedness it had been
from morning to night, from the cemetery to the scene with the
professor. For what? And why? Was there any sense in taking
up the burden of more such days as this or of sitting out any
more such suppers? There was not. This very night I would
make an end to the comedy, go home and cut my throat. . . .
While at the funeral, Harry met a man whom he thought to be the
same peddler who gave him the "Treatise on the Steppenwolf."

Harry

describes the meeting.
. . . one of them seem suddenly familiar. It was, so it seemed
to me, the man who had carried the signboard and thrust the
little book into my hands. . . . I walked after him, but when I
overtook him and gave him a nod, he did not appear to recognize
me. "Is there no show tonight?" I asked. . . . "Show tonight?"
he growled, and looked at me as though he had never set eyes on
me before. "Go to the Black Eagle, man, if that’s what you
want."*
7
Again the peddler gives Harry something which leads him to make
a choice, this time it is the name of a dance hall called the Black
Eagle.

And, again, Harry's choice is between life and death, he can

either go to the Black Eagle, or, he can go home and cut his throat.
Harry chooses to gc to the Black Eagle; his choice leads him to the
meeting with Hermine, who, in Jungian terms, proves to be his anima
and will function as a "teacher."

Jung comments on the anima's role

in individuation.
Just as, for the purpose of individuation, or selfrealization, it is essential for a man to distinguish between
what he is and how he appears to others (persona), so it is
also necessary for the same purpose that he should become con
scious of his invisible system of relations to the unconscious,

^Ibid., p. 100.
7Ibid., pp . 88, 89.
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and especially of the anima, so as to be able to distinguish
himself from her.8
The keys to Harry's collective unconscious and the realization
of self come in the persons of Hermine, seen as Harry's anima, and
Pablo, representative of his animus; both are Jungian archetypes.

Just

as in Jungian psychology, where the anima serves as a ^uide between the
conscious and unconscious, Hermine in the novel leads Harry from morbid
thoughts of suicide to the door of the Magic Theatre.

Shortly after

their meeting, she explains what her relationship to him must be and,
what she expects of him.
. . . I please you and mean so much to you . . . because I am
a kind of looking-glass for you, because there's something in
me that answers you and understands you— Really, we ought all
to be such looking-glasses to each other. . . . You're my oppo
site. You have all that I lack . . . just as something in me
corresponds to you and gives you confidence, so it is with
me. . . . I mean to make you fall in love with me. . . . When
you are in love with me I will give you my last command and
you will obey it, and it will be better for both of us. . . .^
Hesse believes that his writings serve as a mirror in which the
reader sees his own inward journey reflected; he also sees the anima
serving the same "reflective" function in the individuation process.
Hermine, who will be Harry's guide through the outer layers of his col
lective unconscious, now warns Harry of the approach of one of the most
difficult decisions he will ever face.

"When you are in love with me I

will give you my last command and you will obey it, and it will be the
better for both of us. . . . You won't find it easy, but you will do it.
You will carry out my command and— kill me.

There— ask no more."^®*
0
1

O
C. G. Jung, Two Essays in Analytical Psychology (New York:
Meridian 3ooks, 1956), p. 206.
^Hesse, Steppenwolf, pp. 128, 129.
10Ibid., pp. 130, 131.
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Jung sees the anima serving as a source of strength in the indi
viduation process, but warns that the anima may become too strong and
overbalance the triadic equalibrium of the ego, conscious and uncon
scious.

Fully aware of the decision he must make, in order to realize

self-actualization, Harry gives himself over to his "teacher" Hermine
in order to experience life in the sensual world.

Up to this point in

his process of self-realization, Harry has been bound-up with intellec
tual and spiritual pursuits only, however, now, Hermine will teach him
that dancing, jazz music and love making are as much a part of his
total self as are philosophy and literature.

For the first time, Harry

experiences sexual freedom with the beautiful Maria, and through Pablo
realizes that music can be felt as well as heard.

Hermine has explained

to Harry that she will make him fall in love with her; that he must be
totally in love with her before there can be a sexual union between
them.

And, as Hermine is the total embodiment of his anima, (in Jung's

thinking, the anima is the image of the "perfect woman" each man carries
in his unconscious) Harry is soon emotionally, spiritually and sexually
in love with her.
Ball.

He is to consumate their relationship at the Masked

Harry was to have met Hermine at the Masked Ball, but, unable to

find her among the revelers, falls into his old despair and prepares to
leave when he finds a notice on his coat check.
Tonight at the Magic Theatre
For Madmen Only
Price of Admittance Your Mind
Not for Everybody

Hermine is in Hell

"Hell" is both a downstairs room at the ball and, in Jungian
thought, the unconscious psyche.

Since Hermine is in hell, and,
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according to Jung, the anima resides in man's unconscious, Harry's deci
sion to seek his "perfect love" in hell is a milestone in Jung's indi
viduation process.

Harry finds Hermine in hell, kisses her for the

first time and is happier than he has ever been in his life in his
anticipation of taking total possession of her, but his conquest is
interrupted by Pablo and his Magic Theatre.

As Harry stands gazing

into the eyes of Hermine, Pablo asks him to attend a little entertain
ment of his which is for "Madmen Only."

Harry accepts.

Just as Harry's

meeting with Hermine in the novel is symbolic of the manifestation of
the anima in Jung's individuation process, so too, is the entrance into
the Magic Theatre associated with the individual's delving into the col
lective unconscious in the individuation process.

Pablo who serves as

Harry's guide through the Magic Theatre, or collective unconscious in
Jung's terms, is recognizable as another Jungian archetype which appears
just before and in connection with the mandala, or symbol of the self.
As archetypes are symbolically related to the patient involved in the
individuation process, Pablo serves Harry in three archetypical roles:
(1) the Animus, or "perfect man," (2) the Wizard, (3) the Wise Old Man,
or all-powerful, all-knowing Magus archetype.

In what seems a paradox,

Harry who has twice rejected suicide in favor of the existentialistic
decision to live and to become, is now told by Pablo that in order to
enter the Magic Theatre, he must commit suicide.
sion chooses suicide.

Harry, in this deci

Pablo, with the help of a mirror, which is sym

bolic of both Hesse's philosophy and method of education, helps Harry
destroy himself.
You will introduce yourself to it by means of a trifling
suicide, since this is the custom.

39

He took out the pocket-mirror again and held it in front of
my face. Again I was confronted by the same indistinct and
cloudy reflection, with the wolf's shape encircling it and
coursing through it. I knew it too well and disliked to too
sincerely for its destruction to cause me any sorrow.
"You will now extinguish this superfluous reflection, my
dear friend. That is all that is necessu^v
To dc so, it will
suffice that you greet it, if your mood permits, rH th a hearty
laugh. You are here in a school of humour. You are to learn
to laugh. Now, true humour begins when a man ceases to take
himself seriously."
I fixed my eyes on the little mirror, where the man Harry
and the wolf were going through their convulsions. For a moment
there was a convulsion deep within me too, a faint but painful
one like remembrance, or like homesickness, or like remorse.
Then the slight oppression gave way to a new feeling like that
a man feels when a tooth has been extracted with cocaine, a
sense of relief and of letting out a deep breath, and of wonder,
at the same time, that it has not hurt in the least. And this
feeling was accompanied by e buoyant exhilaration and a desire
to laugh so irresistible that I was compelled to give way to it.
The mournful image in the glass gave a final convulsion and
vanished. The glass itself turned grey and charred and opaque,
as though it had been burnt. With a laugh Pablo threw the thing
away and it went rolling down the endless corridor and disappeared.
"Well laughed, Harry,” cried Pablo.
"You will learn to laugh
like the immortals yet. You have done with the Steppenwolf at
last. It's no good with a razor. Take care he stays dead. . . .
We are in a magic theatre; a world of pictures, not realities.
See that you pick out beautiful and cheerful ones and show that
you really are not in love with your highly questionable person
ality any longer. Should you still, however, have a hankering
after it, you need only have another look in the mirror that I
will now show you. But you know the old proverb:
'A mirror in
the hand is worth two on the wal] " Ha' Ha! (again that laugh
beautiful and frightful!) "And now there only remains one little
ceremony and a quite gay one. You have now to cast as^de the
spectacles of your personality. So come here and look In a
proper looking-glass. It will give you some fun."
Laughingly with a few droll caresses he turned me about so
that I faced the gigantic mirror on the wall. There I saw
myse]f.
I saw myself for a brief instant as my usual self, except
that I looked unusually good-humoured, bright and laughing. But
I scarcely had tine to recognize myself before the reflection
fell to pieces. A second, a third, a tenth, a twentieth figure
sprang from it till the whole gigantic mirror was full of nothing
but Harrys or bits of him, each of which I saw only for the
instant of recognition. Some of these multitudinous Harrys were
as old as I, some older, some very old. Others were young.
There were youths, boys, schoolboys, scamps, children. Fiftyyear-olds and twenty-year-olds played leap frog. Thirty-year-
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olds and five-year olds, solemn and merry, worthy and comic, well
dressed *.;»d unpresentable, and ev^r. quite naked, long-haired, and
hairless, all were I and all were seen for a flash, recognized
and gone. They sprang from each other in all directions, left
and right and into the recesses of the mirror and clean out of
it. 11
Through his decision to die, Harry understands Jung's idea that
the ego-personality must be destroyed in order for the individual to
attain the realization of the true self.

He leaves his ego in Pablo's

magic mirror and enters the Magic Theatre which is depicted as an end
less corridor with a series of doors which have inscriptions on them.
In another decision Harry opens these doors to his unconscious selves.
One, an elegant young fellow, leapt laughing into Pablo's
arms, embraced him and they went off together. And one who
particularly pleased me, a good looking and charming boy of
sixteen or seventeen years, sprang like lightning into the
corridor and began reading the notices on the doors. I went
after him and found him in front of a door on which was
inscribed:
ALL GIRLS ARE YOURS
ONE QUARTER IN THE SLOT
The dear boy hurled himself forward, made a leap and, fall
ing head first into the slot himself, disappeared behind the
door.
Pablo too had vanished. So apparently had the mirror and
with it all the countless figures. I realized that I was now
left to myself and to the theatre, and I went with curiosity
from door to door and read on each its alluring invitation.
As Harry opens each succeeding door, Hesse's existentialisticepistemological philosophy of education is lived-out when Harry dis
covers the manifold aspects of his self in their relationships to each
other and to the totality of self.

The first door Harry enters is

marked "Jolly Hunting, Great Automobile Hunt."

u Ibid., pp. 207-209.
•^Ibid. , p. 209.

Inside, Harry finds
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himself involved in a nonsensical chaoti: war between man and machines
in which there is no "right" cause or "wrong" cause, except as dictated
by the goals of those in charge.

Hesse comments on the origins of war:

. . . what we are doing is probably mad, and probably it is
good and necessary all the same. It is not a good thing
when man overstrains his reason and tries t~ reduce to
rational order matters that are not susceptible of rational
treatment. Then there arise ideals such as those of the
Americans or of the Bolshevicks. Both are extraordinarily
rational, and both lead to frightful oppression sr.i impover
ishment of life, because they simplify it so crudely. The
likeness of man, once a high ideal, is in the process of
becoming a machine-made article.
It is for madmen like us,
perhaps, to enoble it again.
With the end of the automobile hunt episode, Ha

ngain finds

himself back in the corridor, again reading the inscriptions on a count
less number of doors.

The inscriptions all represent part of Hesse's

(Harry Haller's) psyche; they are the Jungian archetypes which make up
the totality of self.

The aspects of these manifestations are contained

in the various inscriptions:
MUTABOR
TRANSFORMATION INTO ANY ANIMAL OR
PLANT YOU PLEASE
KAMASUTRAM
INSTRUCTION IN THE INDIAN ARTS OF LOVE
COURSE FOR BEGINNERS: FORTY-TWO
DIFFERENT METHODS AND PRACTICES
DELIGHTFUL SUICIDE. YOU LAUGH
YOURSELF TO BITS
DO YOU WANT TO BE ALL SPIRIT?
THE WISDOM OF THE EAST
DOWNFALL OF THE WEST
MODERATE PRICES. NEVER SURPASSED

i^Ibid. , p. 219.
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COMPENDIUM OF ART
TRANSFORMATION FROM TIME INTO SPACE
BY MEANS OF MUSIC
La u g h i n g t e a r s
CABINET OF HUMOUR
SOLITUDE MADE EASY
COMPLETE SUBSTITUTE FOR ALL FORMS OF
SOCIABILITY1^
Harry's epistemological concept of the illusion of personality
is expressed in "Guidance in the Building-up of the Personality.
Guaranteed."

Success

It is itself a ga^c involving the breaking up of the person

ality into a multitude of pieces then kaleidoscopically rearranging them
into as many different patterns as one wishes.

Again, the mirror is

used to shatte’ the personality.
He held a glass up to me and again I saw the unity of my per
sonality broken up into many selves whose number seemed to
have increased.
"Thrs mistaken and unhappy notion that a man is an endur
ing unity is known to you. It is also known to you that man
consists of a multitude of 90uls, of numerous selves. The
separation of the unity of the. personality into these numer
ous pieces passes for madness. Science has invented the name
Schizophrenia for it. Science is in this so far right as no
multiplicity may be dealt with unless there be a series, a
certain order and grouping. It is wrong so far as it holds
that only a single, binding and lifelong order ii possible
for the multiplicity of subordinate selves. This error of
science has many unpleasant consequences, and the only advan
tage of simplifying the work of the state-appointed pastors
and masters and saving them the labours of original thought.
In consequence of this error many persons pass for normal, and
indeed for highly valuable members of society, who are incur
ably mad; and many, on the other hand, are looked upon as mad
who are geniuses. Hence it is that we supplement the imper
fect psychology of science by the conception that we ca. 1 the
art of building up the soul. We demonstrate to anyone whose
soul has fallen to pieces that he can rearrange the pieces of
a previous self in what order he pleases, an-4 so attain to an
endless multiplicity of moves in the game of life. As the
playwright shapes a drama from a handful of characters, so do

14Ibid., pp. 221, 222.
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we form the pieces of the disintegrated self build up ever new
groups, with ever new interplay and suspense, and new situations
that are eternally inexhaustible."
"This is the art of life," he said in the manner of a
teacher. "You may develop the game of your life and lend it
animation. You may complicate and enrich it as you please.
it
lies in your hands. Just as madness, i.. a higher 3ense, is the
beginning of all wisdom, so is schizophrenia the beginning of
all art and all fantasv.
The next door, the "Marvelous faming of The Steppenwolf," is
opened to reveal a man being compelled to act like a wolf and a wolf
forced to act like a man.

This episode, in particular, seems to speak

to how Hesse feels the learning process functions and how he sees the
objective/subjective, external/intemal nature of knowledge.

Harry is

horrified at the "taming" spectacle for he realizes that within his own
collective unconscious are all the archetypes in the universe and they
can potentially br activated in his own psyche if the circumstances are
right.
There was some compensation, however, both for the horrified
spectator and for the wolf, himself, in the second part of the
programme. For after this refined exhibition of animal-taming
and when the man with a winning smile had made his triumphant
bow over the group of the wolf and the lamb, the roles were
reversed . . . now the wolf commanded and the man obeyed. . . .
He shook his head and began to show his teeth. . . . Chocolate
was put before him, but with a contemptuous sniff he thrust it
from him with his snout. Finally the white lamb and the fat
piebald rabbit were brought on again and the docile man gave
his last turn and played the wolf most amusingly. He seized
the shrieking creatures in his fingers and teeth, tore them
limb from limb, grinning chewed the living flesh and rapturou .ly
drank their warm blood while his eyes closed in a dreauy delight.
I made for the door in horror and dashed out. This Magic
Theatre was clearly no paradise. All hell lay beneath its charm
ing surface. 0 God, was there even here no release?
In fear I hurried this way and that, I had the taste of
blood and chocolate in my mouth, the one as hateful as the other.
I desired nothing but to be beyond this wave of disgust.
I wres
tled with myself for more bearable, friendlier pictures.
"0

15Ibid., pp. 223-225.
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Friends, not these notes!" sang in ray head, and with horror I
remembered those terrible photographs from the Front that one
saw occasionally during the war— those heaps of bodies entangled
with each other, whose faces were changed to grinning ghouls by
their gas-masks. How silly and childish of me, a humanely minded
opponent of war though I was, to have been horrified by those
pictures. Today I knew that no tamer of beasts, no General, no
insane person could hatch a thought or a picture in his brain
that I could not match myself with one every as frightful, every
bit as savage and wicked, as crude and stupid.16
In "All Girls Are Yours," Harry relives his relationships with
all the women he has known; only this time, the relationships are ideal
ized; they are lived as they "should have been."
I lived through much in Pablo's little theatre and not a
thousandth part can be told in words. All the girls I had
ever loved were mine. Each gave me what she alone had to
give and to each I gave what she alone knew how to take.
Much love, much happiness, much indulgence, and much bewilder
ment, too, and suffering fell to my share. All the love that
I had missed in my life bloomed magically in my garden during
this hour of dreams.I?
Jung says the anima is representative of the particular individ
ual's ideal woman.

Harry Haller adheres to this theory as he praises

Hermine and states that all the other women in his life were only pale
passing affairs, preparations for his ideal love.
I was equipped, far gone in knowledge, wise, expert— rine
for Hermine. She rose as the last figure in my populous mythol
ogy, the last name of an endless series; and at once I came to
myself and made an end of this fairy-tale of love; for I did
not wish to meet her in this twilight of a magic mirror.
I
belonged to her not just as this one piece in my game of chess—
I belonged to her wholly. Oh, I would now so lay out the pieces
in my game that all was centered in her and led to fulfillment.
The stream had washed me ashore. Once again I stood in the
silent theatre passage. What now? I felt for the little figures
in my pocket— but already this impulse died away. Around me was
the inexhaustible world of doors, notices, and magic mirrors.
Listlessly I read the first words that caught my eye, and shud
dered.

l6Ibid., pp. 227-229.
17 Ibid., p. 234.
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HOW ONE KILLS FOR LOVE
was what it said.
Swiftly a picture was flashed upon my memory with a jerk
and remained there one Instan*Pennine at the table of a
restaurant, turning all •
,.c
the wine and food, lost
in an abyss of speech,
far: ying earnestness in her
face as she said that she would have one aim only in making
me her lover, and it was that she should die by my hand. . . .
Desperately I felt in my pocket for the little figures so
that I might practice a little magic and rearrange the lay
out of the board. The figures were no longer there. Instead
of them, I pulled out a knife. In mortal dread I ran along
the corridor, past every door. I stood opposite the gigantic
mirror. I looked into it. In the mirror there stood a beauti
ful wolf as tall as myself. He stood still, glancing shyly
from unquiet eyes. As he leered at me, his eyes blazed and
he grinned a little so that his chops parted and showed his
red tongue.
Where was Pablo? Where was Hermine? Where was that
clever fellow who had discoursed so pleasantly about the
building up of the personality?
Again I looked into the mirror. I had been mad. There
was no wolf in the mirror, lollin^ his tongue in his mawT. It
was I, Harry. My face was grey, forsaken of all fancies, for
done with all vice, horribly pale. Still it was a human being,
someone one could speak to.
"Harry," I said, "what are you doing there?"
"Nothing," said he in the mirror, "I am only waiting. I
am waiting for death."18
For the existentialist, self-knowledge arises simultaneously with
experience, and abstract knowledge is said to have no value outside of
the experience.

Up to this point in his individuation process, Harry

has been only vaguely aware that Hermine has told him that one day he
will kill her.

"How One Kills For Love" revitalizes the idea of death.

For Jung, death of the anima is essential in the individuation process,
lest the anima become too strong and destroy the self-equalibrium at
which the process is aimed.

Harry must now face the most significant

choice he has yet made; he has to decide whether or not to kill Hermine.
18 Ibid., pp. 236, 237.
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Something, though was still to be done. Hermine awaited me.
A strange marriage it was to be, and a sorrowful wave it was
that bore me on, drearily bore me on, a slave, a wolf-man. . . .
I stopped at the last door . . . I opened it. What I saw was a
simple and beautiful picture. On a rug on the floor lay two
naked figures, the beautiful Hermine and the beautiful Pablo
side by side in a sleep of deep exhaustion after love's play.
Beautiful figures, lovely pictures, wonderful bodies. Beneath
Hermine's left breast was a fresh round mark, darkly bruised—
a love bite of Pablo's beautiful gleaming teeth. There, where
the mark was, I plunged in my knife to the hilt. The blood
welled out ever her white and delicate skin. I would have
kissed away the blood if everything had happened a little dif
ferently. As it was, I did not. I only watched how the blood
flowed and watched her eyes open for a little moment in pain
and deep wonder. What makes her wonder? I thought. Then it
occurred to me that I had to shut her eyes. But they shut
again of themselves. So all was done. She only turned a
little to one side, and from her armpit to her breast I saw
the play of a delicate shadow.
It seemed that it wished to
recall something, but what I could not remember. Then she lay
still. Her wish was fulfilled. Before she had ever been mine,
I had killed my love. I had done the unthinkable, and now I
kneeled and stared and did not know at all what this deed meant,
whether it was good and right or the opposite. What would the
clever chess-player, what would Pablo have to say to it?^9
Part of the goal of Jung's indivi’.uation process is the attain
ment of a self-equalibrium through the balancing of the ego, conscious
and unconscious psychic elements.
filled her prophecy, " . . .

By "killing" Hermine, Harry has ful

I will gi”e you my last command and you

will obey it, it will be the better for both of us . . . kill me . . .
and, in so doing, has prevented a psychic take-over by the anima; he
has maintained a balance of which Jung has to say:
. . . the anima has forfeited her tyrannical power to the extent
the ego was able to come to terms with the unconscious. This
accommodation, however, was not a victory of the conscious over
the unconscious, but the establishment of a balance of power
between the two worlds . . . something that is both conscious
and unconscious, or else neither. This something is the desired
"midpoint" of the personality, that ineffable something betwixt
19 Ibid., pp. 243, 244.
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the opposites, or else that which unites them, or the result of
conflict, or the product of emergic tension: the coming to birth
of personality, a profoundly individual step forward. . . .20
For an instant Harry feels that he has attained the goal of total
ity and that he has become Pablo, or the perfect man.

But, this utopian

goal of having become resolves itself with the realization that he, Harry
Haller, is not Pablo, but Pablo is part of him, just as Hermine and the
Nephew and the Aunt and the archetypes in the Magic Theatre are all mani
fested parts of an ongoing process of becoming.
"Pablo!" I cried with a convulsive start.

"Pablo, where are

we?"
"We are in my Magic Theatre" he said with a smile, "and if
you wish at any time to learn the Tango or to be a General or
to have a talk with Alexander the Great, it it always at your
service. But I ’m bound to say, Harry, you have disappointed me
a little. You forgot yourself badly. You broke through the
humour of my little theatre and tried to make a mess of it, stab
bing with knives and splattering our pretty picture-world with
the mud of reality. That was not pretty of you. I hope, at
least, you did it from jealousy when you saw Hermine and me
lying there. Unfortunately, you did not know what to do with
this figure. I thought you had learnt the game better. Well,
you will do better next time."
He took Hermine who at once shrank in his fingers to the
dimensions of a toy-figure and put her in the very same waist
coat pocket from which he had taken the cigarette.^
Harry has now learned that his self is not made up of just one,
or two, or a thousand parts, but that in it is everything in the universe;
he is the universe in microcosm.

He also realizes that he, like the uni

verse, is a process of becoming; something always "at the Goal," but never
completed.

By understanding the universal self, Harry knows that all

other existence in the universe is involved in the same process; hence
he is capable of comprehending an epistemological relationship to others

^Ojung, Two Essays in Analytical Psychology, pp. 241, 242.
2-T-Hesse, Steppenwolf, p. 252.
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through knowledge of his own self.

Harry now makes a choice which, based

on his knowledge of self, points to accepting other decisions and to expe
riencing life to the fullest.

He elects to live and to continue in the

existential process of becoming.
I understood it all. 1 understood Pablo.
I understood
Mozart, and somewhere behind me I heard his ghastly laughter.
I knew that all the hundred thousand pieces of life's game
were in my pocket. A glimpse of its meaning had stirred my
reason and I was determined to begin the game afresh. I would
sample its tortures once more and shudder again at its sense
lessness. I would traverse not once more, but often, the hell
of my inner being.
One day I would be a better hand at the game. One day I
would learn how to laugh. Pablc was waiting for me, and Mozart
too.22

Summary
What for Hesse, then, is not an educational process?

Hesse's

being is not only involved with the existential process of the discovery
and articulation of the self, but he, as an existentialist is_ the process
It is impossible to disassociate the educational process from Hesse the
existentialist; to Hesse life is education and involves the living-out of
the self in all of its manifestations.

Hesse, education, and philosophy

are the same thing, all part of a process in which education and the act
of living-out who and what one is arise simultaneously in a response to
a decision to become.

The man is, the existential philosophy is_ the man

becoming the man; education is the epistemological recognition of the
process; the process is Jung's individuation process and Jung's individ
uation process is Steppenwolf; Steppenwolf is a mirror in which the
22 Ibid., pp. 252, 253.
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reader may see reflected his own inward journey to self,

Hesse, the

reader, Steppenw olf are like dewdrops on a spider’s web, each reflected
in the other's self.

C H A P T E R VI

HESSE'S PHILOSOPHY OF EDUCATION

The following three topics will be discussed in Chapter VI:
Part I.

A Perspective on Existential Education.

Part II.

Strengths and Weaknesses of Hesse's Existentialistic-Epistemological Philosophy of Education.

Part III. Implications of Hesse's Philosophy of Education.

Part I.

A Perspective on Existentialistic Education

More and more people are reading Hesse's works, yet it is dif
ficult to measure the extent to which Hesse has influenced American edu
cation.

As this study posits, Hermann Hesse is an existentialist with a

philosophy of education the essence of which reflects Jung's individua
tion process; the credence given his educational tenets parallels both
the authority placed in Jungian psychology and the general adoption of
the existentialistic educational movement within the United States.
Because Jung was a pioneer in the field of analytic psychology
and because his search for truth often led him into scientifically sus
pect areas such as mythology, alchemy, theology, magic and occultism,
the validity of his "scientific findings" will be debated ad_ infinitum.
Jung's concept of the collective unconscious and the archetypes sup
posedly contained within it are often judged as objectively indescrib
able as is the term "existentialism" itself.

Yet, the influence which

this Jungian concept of the unconscious has had on the field of
100
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analytical psychology is as omnipresent as is existentialism in the
field of education.

Almost every psychological dictionary uses Jung

as the prime source for definition of many terras related to the struc
ture and nature of the psyche.

It is Jung's concept of things immeasur

able, e.g., the existence and structure of the collective unconscious
and the archetypes which have given background to a variety of human
istic, client-centered "schools" of modern psychotherapy.

Nevertheless,

Jung remains a controversial figure, an innovative scientist whose
theories carry the same poetical, enigmatic germ which gives rise to
the Tao, the self-perpetuating juxtiposition of opposites; his theories
exist because they can neither be proven nor disproven.
is a representative statener-t

The following

Joseph Campbell; it appears as an exam

ple of the degree to which Jung's works have permeated many areas of
modern thinking:
For Jung was not only a medical man but a scholar in the
grand style, whose researches, particularly in comparative
mythology, alchemy, and the psychology of religion, have
inspired and augmented the findings of an astonishing number
of leading creative scholars of our time. Evidence of this
will be found in the forty-odd volumes already published of
the Eranos-Jahrbuch series, where stand the contributions of
some two hundred major scholars, rendering matters of their
special fields in the light of— and as relevant to— the
culture-historical studies of Carl G. Jung.-*If one acknowledges the relationship between Jung's individuation
process and Hesse's philosophy of education, i.e., that they are essen
tially the same process, then Hesse's philosophy of education sustains
the support of one of the world's most important schools of psychology.

^The Portable Jung, Joseph Campbell, Ed. , tr. by R. F. C. Hull
(New York: The Viking Press, 1971), pp. vii, viii.
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Measuring the influence of Jung's thinking on the field of psy
chology is as troublesome as determining existentialism's influence in
education; both entail the incomprehensible task of obtaining statis
tical verification as to the number of practicing members.

It is as

relatively difficult to obtain "existential numbers" as it is to define
the term "existentialism" itself.

As seen in Chapter I, the interpreta

tion of "existentialism" did not appear to be m e same thing for Nietzsche
as it was for Sartre.

For instance, Nietzsche's "God is dead," and

Sartre's "Existence precedes Essence," seemingly say unrelated things;
however, both have their roots in the pronouncement of "Know Thyself";
ell three statements are recognizable as various e:*Istentialistic mani
festations of that same self which Jung places at the center of all
existence.

Because of the difficulty in answering the question "Who

is an existentialist?" it is impossible to measure existentialism's
statistical significance within the entirety of the American system of
education.

Although Marler's statement that ". . . This influence will

undoubtedly continue in a very small number of private schools which
enroll a miniscule percentage of American students . . .'z suggests
that the limitations of "a movement" within certain institutions, it
does not address itself to existentialism's influence within the entire
American system.

Existentialism's real influence remains nebulous

because of the totally individualized and isolated nature of the
existentialistic awakening to the self.

True existentialism ini

tially esenews membership in all systems, especially one’s which
require membership, or an adherence to a specific behavior in order

^Marler, Philosophy and Schooling, p. 384.
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to belong.

Since it cannot ~>e measured through the number of registered

members, existentialism's- influence can be measured only in terms of the
individual "one," that "one" being an individual who has undergone his
own existentialistic awakening; the real existentialistic movement,
therefore, will always be numbered in terms of "one."

Hesse referred

to an existentialistic awakening as becoming . . . "so utterly alone
that we withdraw into our innermost self . . . for in our innermost
soul we know ourselves to be one with all being. . . ."3

Perhaps in

Hesse's words lies the answer to "who is an existentialist?"

It may

b* that only one existentialist is capable of recognizing another,
maybe not; being existential entails something that is lived-out and
is not expressible in words, not something that claims membership in
"a movement" for its identity.

"How great is existentialism's influ

ence within the American educational system?" w-ill remain a question
that can be answered only in relationship to individuals, not to numbers.
Part II. Strengths and Weaknesses of Hesse's
Exlstentialistic-Epistemological Philosophy
of Education
Howic.k's statement that "If the weaknesses of existentialism
arise from its position of subjectivity, so do its strengths"^ would
seem to echo Jung's theory which contends that the self is made up of
all the sets of opposites in the universe.

A strength seen as a weak

ness and vice versa is the ultimate criticism Hesse gives to his own
existentialistic philosophy of education in Steppenwolf.

Hesse tells

3Ibid., p. 3yu.
^Howick, Philosophies of Western Education, p. 117.

104
the reader time and again and, in a variety of forms, that Steppenwolf
is “Not for Everyone, For Madmen Only."

By proclaiming that his novel

is "for madmen only," Hesse states categorically that his existential
ist s philosophy of education is limited to those who consider themselves
or are considered by others to be "madmen."
ously "madman."

The key r,ord here is obvi

Who and what does Hesse mean when he refers to someone

as being a madman"

He gives a partial answer in his discussion of the

"madman" question in Steppenwolf:
. . . many persons pass for normal, and indeed for highly valu
able members c, society, who are incurably mad; and many on the
other hand, are looked upon as mad wlic are geniuses. . . . Just
as madness in a higher sense, xs the beginning of all wisdom,
so is schizophrenia the beginning of all art and fantasy.5
Hesse, then, equates madness "in a higher ser.’e" with genius, wisdom, art
and fantasy, which would undoubtedly be. looked upon as "existential"
strengths.

However, the same madness viewed from the stand of a gigantic

collective norm, e.g., a system for the "normal" tsr "average" which con
siders existentialism, to use Marlev's words, "revolutionary" and "anar
chistic" sees madness as meaning schizophrenic and rebellious, both
obvious weaknesses from that "?iOrmal" viewpoint.

Perhaps the words

"strength" and "weakness" are simply points of view and cannot them
selves exist as entities, but are dependent upon a subjective renderxng
for value.

Hesse, as an existentialist speaking of madmen sees these

"mad" individuals in terms of those who have undergone an existentialistic awakening to self; he comments on this awakening:

"In my exper-

ence, the only conscience that can be aroused and fired is one that is
already awak*."6

And, Hesse still, on the potential social ostracism

^Hesse, Steppenwolf, pp, 223-225.
£

Hesse, Reflections, p. 74.

105

for the man who has awakened to "a magical truth":

"Comparable to Jesus

is any man who, touched by one of the magical truths, ceases to distin
guish between thinking and living and, thereby estranged from those
around him becomes the adversary of all."^
The suspicion and proscription suffered by those who have awak
ened to the reality of the self as discussed by another poet Kahlil
Gibran; he echoes Nietzsche in describing the awakening of a "madman."
It is of interest to note, in way of further comparison, that Gibran
describes the existentiulistic awakening to self as the loss of one's
masks, thus paralleling Jung's unmasking of the persona in the individ
uation process.

Hesse's concept of a madman as being "estranged from

those around him" is evident in the poem:
You ask me how I became a madman. It happened thus: One day,
long before many gods were born, I woke from a deep sleep and
found all my masks were stolen— the seven masks I have fashioned
and worn in seven lives— I ran maskless through the crowded
streets shouting "Thieves, thieves, the cursed thieves."
Men and women laughed at me and some ran to their houses in fear
of me.
And when I reached the market place, a youth standing on a house
top cried, "He is a madman." I looked up to behold him; the sun
kissed my own naked face for the first time. For the first time
the sun kissed my own naked face and my soul was inflamed with
love for the sun, and I wanted my masks no more. And as if in. a
trance I cried, "Blessed, blessed are the thieves who stole my
masks."
Thus I became a madman.
And I have found both freedom and safety in my madness; the free
dom of loneliness and the safety from being understood, fcr those
who understand us enlave something in us.
But let me not be too oroud of my safety. Even a thief in a iail
Q
is safe from another thief.
The differentiating crisis which sets the existentialist apart
from the bourgeois norm appears to be an awakening.

Without it, "madness"

7Ibid., p. 81.
“Kahlil Gibran, The Madman (London:

Heinemann, 1963), pp. 7, 8.
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retains a collective sense of pariah (weakness), with it, "madness"
takes on qualities of freedom and truth (strengths).

The inherent

strengths and weaknesses ir. Hesse's philosophy of education seem to
be left entirely to the point of view of the reader who will have to
determine if he falls amom, those whom Hesse might term "madmen," mad
men who like,
. . . the characters in Hesse's novels come to their awakening
and commence on their journey, making choices on the way.
These choices seem to make all the difference in one's life.
They are man's reality. And in choosing, each one takes the
responsibility for that choosing, reaping the benefits and
enduring the consequences.9

Part III.

Implications of Hesse's Philosophy
of Education

Hesse says of society and the individual:

"Those who cannot

think or take responsibility for themselves need, and clamor for, a
leader.And,

of schools:

"The question of schools is the only

m o d e m cultural question that I can tf he seriously and sometimes get
worked up about.

In me school destroyed a great deal.

men of any stature who cannot say the same.
Latin and l y i n g . A n d

of education:

1 know of few

All I learned there was

"Hesse was opposed to any edu

cational system that subscribed to authoritarian rule by the teacher.
He advocated a student-centered Socratic dialogue and experiential
education.*
1

^Arnolt, "He3se - An Existential Thinker," Contemporary
Education, p. 212.
^Hesse, Ref lections, p. 32.
11 Ibid. , p. 70.

•^Otten, Hesse Companion, p. 11.
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Hesse has often mentioned the word "question" in connection with
his philosophy of education; questioning would, indeed, seem to play one
of the most significant roles in existential philosophy.

In fact, the

existentialistic awakening to self often begins with the questions "Who
and what am I?"

And, the entire existentialistic process of becoming is

involved with questioning the nature of self and its relationship to
external systems such as schools or societies.

Many self-actualizing

actions are predicated upon decisions arrived at through existential
istic questioning.

Throughout Steppenwolf, Hesse asks what is probably

the most often asked existential question; its resultant action is artic
ulated in the Nephew's publishing Harry Haller’s manuscripts, its essence
probably found its most quotable expression in Act III, Scene I of Shake
speare's Hamlet;

"To be, or not to be . . ."

If examined from the view

point of a person such as Hesse who has undergone an awakening to the
self. "To be, or not to be" will probably not be seen as an either-or
choice between suicide and living, but as a choice of how to live.

"To

be," or the case of the Neohew when he published Haller '9 manuscripts,
would mean that the individual would become responsible for his own fate,
make his own choices in relationship to the discovered self and live-out
every decision he makes in his actions.

"Not to be" would mean accepting

everything that was given to the individual, adhering and conforming to a
system's norm and electing a leader to take the responsibility for all
decisions.

If a person is "To be," his choices are limitless, if he

chooses "Not to be," his choices become, for the most part, selecting
from what is provided.
All questions examined in relationship with the manifested self
take on existential significance as the awakened individual no longer
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debates essence, he questions values.

For instance, in the case of

school systems, Hesse does not argue the virtues of curriculum A over
curriculum B, he questions the very authority which has established a
system that denies the individual a voice in creating any curriculum.
Existentialistic questioning is not limited to schools, it carries over
to the society and the collective morality which has shaped the system
in its own image.

In the instance of the American educational system,

it too provides only a selection of courses instead of offering a choice
in matters such as curriculum, materials, learning readiness and method
of instruction.

Too often the individual's values are subordinated to

an arbitrarily established "image."

Before the individual can accept

the responsibility for his own destiny, his duty to self is usurped by
the collective morality of a goal-oriented syst am; in lieu of an experi
mental milieu in which he can question, discover, and decide for himself
o he is and what his needs are, he is forced by law to attend classes
and select material which has no value relevant to him in his process of
becoming.

Hence, any chance for an existentialistic awakening is either

lost or delayed indefinitely.

The self, the original undisguised crea

tion is given a persona in the form of the system's "ideal" to cover its
own nakedness.

In a seeming pandemic or paranoia, it has become the

unspoken credo of all public school systems, in America and elsewhere,
to protect the national "average" or "normal" model persona and make
responsibility to self seem so "revolutionary" or "anarchistic" that the
initial existentialistic questions of "Who and what am I?" never are
asked.

The questions which are asked in their place involve the indi

vidual in debates about subjects outside of the self; things such as
which political system or religious denomination offers the true way
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to happiness, questions about the universal nature of the self rarely
get asked.

Yet, men such as Hesse, Kierkegaard, Sartre, Nietzsche, and

countless others who are not so well-known, do eventually ask the ques
tions of "Who and x^hat am I?" in spite of a system's taboos.

However,

it was within a system that most all existentialist's began Lo question
their oxm realities.
As was suggested in Part I of this chapter, the number of those
finding usefulness and value in existentialism as an educational philos
ophy is growing, and the growth is taking place within the American edu
cational system.

Existentialism, then, is not simply an alternative to

a system, it is an individualized movement which permeates all systems.
The individual who has undergone an awakening to the self such as Harry
Haller did in Steppenwolf, does not seek to destroy any system (Harry
Haller lived off annuities paid by a system), instead he will probably
use the system, making it relative to his own needs.

In the case of a

school system, the individual might select things of value to him within
the institution as he progresses on his way to self-actualization.
How does an existential awakening transpire within a public
school system?

It probably does so when an individual begins to ask

"Who and what am I?"
tially?

When will an individual begin to queaoio... existen

Probably in response to another question which can be answered

only through experiencing the self.
question?

And who might ash 'hat type of

It will possibly be asked by a person whom Hesse would call

a "madman," one who has questioned himself in the same manner.

The

question of age seems to rise in connection witt an existentialistic
awakening to self.

Men such as Hesse's here in Steppenwolf had an
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awakening late in life; Harry Haller was nearly fifty.

One might wonder

at what age is an individual ready to become who he is, or does he know
at birth but is told differently upon entering society and school?

What

if a teacher, an individual whose profession entails asking questions
which demand some thought in answering, were asked this question posed
by Arnolt:
What if a teacher had a brilliant, talented, existential
thinking class of Hesses, Sartres, Nietzsches, Heideggers and
others on their journey for the truth in Self? Could a teacher
teach such a class? Would an institution be able to "educate"
them? What method, curriculum and materials would stimulate
them and captivate their 4 'terest?^^
Unless the individu-’1 r es the question in an existential "To
be, or not to be" light, he may attempt an answer in terns of methods,
curriculum and materials.

In -which case numerous currieulums and methods,

such as those espoused by Rogers and Maolow, and based on Jungian prin
ciples are conducive to a pseudo existential environment, but do not
demand a true awakening in Hesse's sense.

Since an existential awaken

ing predicates a break with all systems, all external authority, all pre
determined values and all "normal" or "average” models, any institution
which establishes a model expectancy, even though that model be called
"existential," is denying the individual the opportunity for a true
awakening and bastardizes the meaning of existential freedom.
student-centered, humanistica.il

Although

oriented programs offer selections

within certain limitations, they remain only delimited alternatives to
other established currieulums and methods; they still constitute con
formity to a prescribed model behavior and they do not necessarily lead

-^Arnolt, "Hesse-An Existential Thinker," Contemporary Education,
p. 213.

ill
to an existential awakening.

In a structure such as the American edu

cational system, existentialism functions, not because of specially
instituted curriculums, teaching methods or materials, but because of
isolated instances in which an individual educator, a person whom Hesse
would deem a "madman," creates a milieu in which the crucial existential
awakening to self can transpire.

However, until the individual experi

ences this awakening and subsequently makes all systems relative to the
self, he ma; continue to mistake conformity wiihin an existential model
for being existential and seek in tha' model's curriculum, methods and
materials answers to the questions:

"Who and what am I?"

On the other

hand, if the individual is awake to the realities of Arnolt's existen
tial question, he will know that every class he has ever taught or will
teach is and always has been "a brilliant, talented, existential think
ing class on their journey for the truth in Self."

What then?

Will he

tell his class that they are not who they are, and "teach" them "things"
about models such as Kierkegaard, Nietzsche, Sartre and Hesse, or will
he have the existential "madness" to say "You are your own models,
methods, curriculums, materials and teachers; here is the first assign
ment, it's about yourselves, it'-: called Steg penwolf."

In his choice

lias both the implications o^ Hesse's philosophy of education and the
existential movement in the American educational system.
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